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Chapter 1
INTRODUCTION
The concluding statement of the 1970 White House Conference on
Children and Youth was "America's families are in trouble, trouble so
deep and pervasive as to threaten the future of the nation" (c;Dmwell,
1976, p. 135).

The family is still a concern, as evidenced by the

strong affirmation of the need for increased family life education
by the 1980 White House Conference on Families.

A large majority of

national delegates adopted recommendations in support of "comprehensive
family life education for children, youth, and adults. 11

Among the

courses endorsed by the 1980 White House Conference were Parenting
Education and Child Care Skills (McCumber, 1979, p. 88).
Two questions might be voiced when the need or importance of
education for parenthood is considered:

Will parenting knowledge,

attitudes, and skills taught to young people during their adolescence
help prepare them for or possibly prevent problem situations they might
face as parents? Will parenting instruction help to reduce teenage
pregnancies along with preparing teens for parenthood? These questions
both merit study and consideration, but due to the steadily increasingly
incidence of teenage pregnancy and parenting, the latter question has
become a more immediate concern for many.
Some of the situations these future parents might confront can be
shown through a few simple statistics.

They very probably will marry.

The number of marriages for February, 1981, was 151,000 while the number
of divorces for the same month was 85,000.

The February, 1980 and 1981,
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marriage rate was 8.6 per 1,000 while the divorce rate for both periods
was 5.2 per 1,000.

This indicates that while nearly twice as many

people marry as are being divorced, their personal chance of being
divorced' is two to one (Monthly Vital Statistics Report, 1981).
Being divorced moves those with children into another phenomenon of
parenting referred to as the single parent.

Zandt and Callop (1979)

confirm that according to present research, this is the most rapidly
growing family form today.

In 1978, 1,147,000 children in the United

States under 18 were affected by divorce.

This represents an average

of 1.1 child per divorce (U. S. Bureau of Census, 1980).
Other facts also have implications for parenting education.

Over

60 percent of all homicides occur within families by family members or
friends (Cromwell, 1976).

O'Brien (1980) stated that in 1978, 1,000,000

children were abused in the United States.
seven children die each day of abuse.

Osanka {'1979) revealed that

There were 3,766 cases of child

abuse reported in South Dakota in 1980 (Vanderpoel, 1981).

At least

11.4 million children under the age of 18 have emotional problems (Herr,
1978).

Adolescent death by suicide now ranks second only to accidents,

but even accidents can be hidden suicides in some cases (Greuling and
DeBlassie, 1980).

Suicide rates in 1978 for young people ages 15-24

were 8.5 per 100,000 for females and 20.8 per 100,000 for males (U. S.
Bureau of the Census, 1980).
Changing roles of family members dictate changes in rel ati·onships,
yet many families remain static and unable to cope with the stresses of
change.

Data from the United States Bureau of the Census (1980) shows

that 55 percent of married women are gainfully employed in the labor

3

force involving 25,432,000 children under age 18.

Adequate care of

children when parents are working outside the home is a concern to many.
Are the problems briefly described above drastically affected when
pregnancy, childbirth, marriage, and divorce occur during adolescence?
Cannon-Bonventre and Kohn (1979, p. 17) explained the relations ip as
follows:
Parenthood at an early age does not bring with it an .
altogether unique set of problems; on the contrary, many
of the difficulties _experienced by young people are much
the same as those encountered by people who delay childbearing. Many difficulties, however, appear to be enhanced
by youthfulness and lack of life experience skills.
One million teenagers in the United States each year become pregnant, with 600,000 giving birth and 90 percent keeping their babies
(Cannon-Bonventre and Kahn, 1979).

South Dakota, with a population of

688,838, reported a total of 12,973 live births in 1979.

Of these

births, 1,828 or approximately 14 percent were to women age 18 and younger.

A more realist i c look at the number of South Dakota pregnant teen-

agers in 1979 is possible by cons i der ing that a total of 480 abortions
were recorded to the age group 18 and younger (South Dakota Vital Statistics, 1979).

This figure does not include any spill over abortions that

frequently occur in Nebraska and Minnesota.

In 1980, a total of 411

abortions to South Dakota residents were performed in Nebraska and a
total of 445 performed in Minnesota.

Of the 445 abortions performed in

Minnesota, 166 were to young women age 19 and younger (Johnson, 1981).
Prior to the South Dakota Conference on Families held in 1980, 46
preliminary meetings were held across the state in September and October
of the same year.

The purpose of the meetings was to allow South Dakota

State delegates to the National Conference of Families to hear what the
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residents of South Dakota felt were major concerns of families today.

A

total of 542 persons from various backgrounds attended these meetings.
"Training for marriage and parenthood,. was listed by the participants as
the number one need in South Dakota (McCumber, 1980, p. 71).
Several writers have identified the possible costs of teenage pregnancy to a teenager, baby, and society.

Moore, Hofferth, and Wartheimer

(1979) stated that life for many teenage parents is further complicated

by poverty levels, increased divorce rate, and greater likelihood of,
dropping out of high school before graduation.

Cannon-Bonventre and

Kahn (1979) interviewed over 100 adolescent parents and found that the
majority of those interviewed had annual incomes of $4,000, an amount
$742 below the poverty level for two persons (U. S. Bureau of the Census,
1980).

Teenage mothers, and to a lesser degree teen fathers, burdened

with child care, cut short their choices for continued education and
satisfying careers .

These young people, their futures seemingly already

decided for them, often h.ave larger famil ies by mid-'20s than do women
who delay childbearing (Moore et al. , 1979).
A teenage girl is not fully physically developed until age 18.
Because she is not physically ready, complications in pregnancy and
delivery occur more often (Gannen, 1979).

Seven out of ten teenagers

receive no medical care at all during the first three months of pregnancy (Ze' nick and Kantner, 1978).

Costs to the baby include a higher

infant mortality, prematurity, and low birth weight.

In South Dakota

89 fetal death_s were reported in 1979, with 13 of these occurring in

the 15 through 18 age group (South Dakota Vital Statistics, 1979).
The emotional well-being of the child is another concern since
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most teenage p-regnancies are unintended.

If teens believe the myth

that grandparents will be delighted with the new grandchild and will
be willing to undertake extensive child care, they are apt to be disillusioned.

Cannon-Bonventre and Kahn (1979) interviewed teen parents

and found that infant and child care was difficult to find and that
teens• parents only wanted to be grandparents when they felt like it.
Cannon-Bonventre and Kahn suggested that during periods such as these
teen parents come to realize that they will have continually less
personal freedom and more responsibility with the birth of their child.
Such a realization could bring some negative emotional responses in
teen parents .
Delissovey (1973) studied teenage parents and non-parents and
found that both groups had unrealistic expectations of young children.
These expectations frequently led to child abuse because young parents
believed that a child deliberately disobeyed if she/he did not meet a
parental behavioral expectation.
The public also has an interest in teenage pregnancy because of
its consequences for unemployment or welfare dependence.

Billions of

dollars are spent each year to support families where mother became
first pregnant as a teenager (Zelnick and Kantner, 1978).
The family is the crucible for the development of children.

Its

ability to nurture and respond decisively to meet the developmental
needs of children affects h.ow well they v1ill function as adults . . The
very young mother and father are generally less able to perform these
functions because of attenuated education, more limited incomes,
greater marital disruption, and more offspring (Stevens, 1980}.
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Parenting Education
With the increased recognition of parenting problems, community
education for parents has become more commonplace.

Hospitals, community

education programs, and public school counseling services are among the
agencies entering into various programs designed to improve skills in
existing parents.
The large number of teenage parents in America today has led to
increased interest in parent education as an option for adolescents.
Courses aimed at the parent to be are often incorporated into high
school home economics or social science programs.

The percentage

taking these courses which are usually electives, is small and typically
female.

The result is that only a few are exposed to knowing what

children are like and what to expect from them.
If the parent education-child development-child management approach
improves the health of families and children with problems, it may be
considered reasonable to reduce the incidence of these problems through
such a preventive strategy.

The question this research addresses is

whether or not parenthood education effects teenagers' attitudes.,
kno.wledge, and skills toward parenting.
Statement of the Research Problem
The purpose of this study wi 11 be to eva 1uate tfte effects of a
formal course in parenting skills on students at the senior high level.
Three questions will be addressed:

(1)

Does enrollment in a parenting

course affect students' attitudes toward parenting, knowledge of
parenting, and perception of personal parenting skills?

(2)

Does
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the length of parenting study influence learning outcomes?
changes do occur, are they related to the sex of students?

(3)

If
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Chapter 2

REVIEW OF LITERATURE
The emphasis in conducting the literature review was investigating
existing parenting education programs and the extent to which s ch
programs have been shown to be effective in influencing attitudes,
knowledge, and skills of participants.

Particular concern has been

addressed to teenage parenting.
Prevention was found to be a key word in the review of literature.
While the ultimate goal may be to prevent teenagers from experiencing
pregnancy and premature parenthood, education and assistance to existing
teenage parents in rearing

children and dealing more effectively

t~eir

with their lives was also viewed as being preventive in nature.
The chapter has been divided into four main sections:
view of parenting education, (2)
potential teenage p-arents, (3)

(1)

over-

preventive parenthood education for
preventive parenthood education for

existing teenage parents, and (4)

aims of parenthood education.

Overview of Parenting Education
Parenting education today has proven to be a popular subject.
Literature is extensive concerning a wide variety of parent education
programs offered to various groups of people at different ages.

DeMause

(1975) states that concern over the care and nurturance of children has
not always been of primary importance and that the history of chiidhood
is a nightmare from which the general public now seems to be awakening.
Study of the historical background of childhood reveals that the level
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of care given to children is lower the further one goes back in time.
Every source on child rearing from the eighteenth century has recommended beating of children.
Parenting education might be grouped into categories by the
various institutions or agencies which conduct the programs.

These

include hospitals, schools, community agencies, the mass media, and
private enterprise.

Though some of these agencies confine their

service to a particular a9e group, many serve various age groups
from childhood to adulthood.
Hospitals.

Probably the best known and longest prevailing type

of parenting education has been conducted by hospitals for expectant
parents.

Expansion of these pro-grams has been reported by Co be (.1980) ,

involving postpartum education for recent parents in which training is
offered in child care and parenting skills before parents leave the
hospital with their new baby.
Schools.

Schools are beginning to approach parenting education

at different age levels.

Some elementary schools are expanding their

curriculum to include early childhood education for parents of students
and for children under age five.

Fletcher (1979) described such a

program in Minnesota where parent and child come together for 16 weekly
one and one-half hour sessions.

The program was designed to help with

parenting skills during the crucial one through five years when parents
are the child's first and most significant teachers. · An increase from
12 to 36 classes within five years showed parental interest and need.
Elementary schools take other approaches to parenting education
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such as courses designed to improve .. babysitter" skills or student
understanding of young children.

Fifth and sixth grade boys in New York

City recently completed a course on infant care with enthusiastic
results (Oh Boy, Babies, 1981).

Flowers and Mabry (1980) reported

excellent response of parents to a parenting" program on the elementary
11

level.

The purpose of this program was to foster parent-student-faculty

rel at ionshi ps.
As students progress through the public school system, parenting
education becomes more sporadic due to the courses often being offered
on an elective basis.

Sex education courses appear to be growing in

momentum on the junior high school level (Parcel and Luttmann, 1981;
Thompson, 1979).

Seventy-seven percent of the senior high schools in

the United States offer courses related to parenting and nurturance of
children throu gh home economics programs (Hughes, 1980).
Community Agencies.

Increasi ngly, community agencies have become

involved in parenting education.

Federal funding for development of

parent education programs has been awarded to the Boy Scouts of America,
Girl Scouts of America, 4-H Club Foundation of America, and Boys· Clubs
of America.

Three thousand teenage participants reported increased

confidence in handling child care and increased interest in a career
with children after association with these programs (Radeloff, 1978).
An example of communities reaching out to the increasing number
of teenage parents was Vivamos, an annual suiTDTler program sponsored by
the Teenage Parent Network of the Community Guidance Center in
San Antonio, Texas.

In this particular program, teen parents were
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assisted in improving self-esteem, learning parenting skills, and
developing a plan for the future (Lende, 1980).
Parent support groups to meet specific needs and concerns have
sprung up throughout the country.

These have often been coordinated

through comnunity agenc ies but are actually run by parents themselves.
Two examples are the Mothers Centers in New York City where mothers
and children can come and share concerns or experiences and the
Sisterhood of Black Single Mothers which consists of 250 chapters in
New York and New Jersey.

In the latter group single black teenagers

are "adopted .. by older single black women with the intent of providing
support in obtaining jobs, planning budgets, and assisting in child
care needs (Co be, 1980) .
Mass Media.
by the media.

Parenting education messages have also been transmitted

From magazi nes to books to television, opinions on child

rearing can be heard.

A June 5, 1981, television newscast reported that

according to a nationwide poll, next to their families, Americans get
the most satisfaction from watching television.

Capitalizing on this

knowledge, two video tape programs were developed.

Foot Steps, a series

of 30 half-hour programs on the Public Broadcasting Service, explored
everyday parenting problems and situations.

This series was shown in

1978-1979 to an estimated 2,000,000 viewers (White House Conference on
Families, 1980).

Tomorrows Families, also having 30 lessons, was

designed to expose young people to pregnancy and chil.dbearing.

This

series might be called a soap opera in the classroom and consisted of
young people dealing with decisions about parenthood and coping with
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the consequences of their acts, which the viewers saw in dramatic
fashion (Sullivan, 1979).
Instruction from television, films, and slides often produces
certain attitudinal positions not necessarily found when media is not
used.

Simonson (1979) found that in one-half of over 200 experinents

or teaching situations, student attitudes toward content or teaching
method was either favorable or changed in a desired direction after
instruction that was primarily by media.
Private Enterprise.

Parent training programs available to adults

have been growing in number and theoretical approaches as well as firms
offering them.

The two forms which seem to have created the greatest

interest among parents are communication (empathy) skill training and
behavior modification .

Parent Effectiveness Training is the most

humanistic program with the main goals being communication of feelings
and cooperative reso luti on of parental-child conflict (Gordon, 1970).
The behavior modification model advocates the use of praise and rewards
for child behavior that is desirable and punishment and withholding for
undesirable behavior

(~aldwell,

1976).

Research has been limited in the area of parent training courses
and there has been none on the actual effect on the child.

Therrien

(1979) evaluated empathy skill training using the Parent Effectiveness

Training program.

Participants of the training program were compared

to a control group receiving no training on a pre-post test basis; An
empathy rating scale was used to measure course effectiveness on a
seven-point scale where the score of five was considered to be a
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positive level of empathy functioning.

Successful empathy functioning

was shown by a resultant post test score of 5.3, significantly higher
than any control group change.

The experimental group also achieved a

score of 5.19 four months after the completion of the Parent Effectiveness Training program, indicating retention of empathy skills.

1

Pinsker and Geoffrey (1981) point to the fact that parental training
courses may present confusing and conflicting goals and may train for
different end effects.

C-r ase, Carlson, and Kontos (1981) cautioned that

stress must be placed on courses being responsive to individual needs of
the participants and that one program will most probably not be effective
for all.
Parent training courses seem to have had three things in common.
They all teach that seething, vengeful parental rage is bad, parents
like the courses , and parents are willing to pay fees for their
training.

Parents gain in self confidence and find comfort in the

knowledge that other parents need and seek parent education (Caldwell,
1976}.

Therrien (1979, p. 419) states that the .. myth that parenting

skills are somehow natural, instinctive, and magically available may
serve to stigmative those who seek train ing ...
Preventive Parenthood Education for Potential Teenage Parents
The large number of teenage parents in America today has led to
increased interest in parenthood education for adolescents.
prevention of teenage pregnancies, premature

~arriages,

The possible

and high school

dropouts together with increased parenting knowledge and child rearing
skills on the part of the teenager is an appealing alternative.
learning to be a parent is not a normal developmental task for a

365388

Although
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teenager, Earhart (1980) asserts that parent education is a lifelong
process.

The individual receiving information may not yet be a parent

but can store knowledge gained for future use.

According to Edward

Zigler (South Dakota Parenting Collaborative, 1980), former director
of the Office of Child Development now the Administration for Children,
Youth and Families, "the development of a child does not begin the day
he or she is born--or at age three--but much earlier, during the
fonnative years of the parents."
Richett and Towns (1980) found that a significant number of eighth
grade participants modified their authoritarian role perceptions of
parenting in a primary prevention program for child abuse in which the
major parenting component was to teach more parental response to a
child's need and less parental desire to control a child.

The changes

were noted in a pretest, post test design with the experimental group
receiving the pa ren t i ng training i n comparison to a control group
with no training.

Results ind icated that adolescence was an appro-

priate time for teaching parenting skills.
Valentine-Dunham and Gipson (1980) conducted a similar study with
high school students as a preventi ve approach to child abuse.

High

school students were able to learn how to deal effectively with
"critical incidents" of child behavior.

In both of the above studies

increased parenting education precipitated a change in participants•
knowledge and attitudes toward behavior of children.
One fdrm preventive parenting may take is sex education.

Although

Americans are bombarded with sex infonnation through the media, popular v
songs, newspapers, magazines, television, and movies, the fact remains
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that sex education is not universally required and when taught, frequently does not include a section on contraceptives.

Polley (1979)

revealed that 84 percent of a group of non-users of contraceptives did
not want to get pregnant and that 40 percent of young people today will
have had intercourse before graduating from high school.

Concern over

prevention of teenage pregnancies and the seeming lack of knowledge
displayed by young people is reinforced by the information that formal
sex education or family life education is still taught in only one-third
of the nation's schools (White House Conference on Families, 1980) .
Perhaps the most dramatic success story concerning sex education
taught through all levels of public schools began in 1968 in seven
schools in Jefferson County, Colorado.

At the beginning of the program,

surveys indicated that 83 percent of the students received their sex
information from peers.

Ten years later, 52 percent reported that their

sex information ha d been derived from the school program.

At present,

Jefferson County schools have t he lowest teenage pregnancy rate in the
state of Colorado

(Thompson~

1979).

After the instruction of a course, .. Teen Awareness, .. aimed at
increasing knowledge of responsibl e decision making and possible prevention of pregnancy for junior high girls in Tulsa, Oklahoma, Block (1980)
found that scores achieved on a pre-post test basis moved from an
average of 78 percent to 92 percent.

This study would appear to

document the poor level of information or knowledge that exists.
The researcher did caution that performance on cognitive skills
does not assure attitudinal change.
Parcel and Luttmann (1981) found that the students in an eighth

~
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grade sex education class made significant increases in knowledge of
subject matter but there was no significant change in how much students
worried over sexual concerns.

The conclusion was that educational out-

comes of a sex education course should be directed to affective as well
as cognitive effect.
With the belief that cognitive knowledge of sexual information
alone is not sufficient to prevent unwanted pregnancies, Schinke,
Gilchrist, and Small (1979) also studied teenagers• communication and
interpersonal skills during a course in sex education.

Interpersonal

skills were taught to an experimental group and when later compared to
a control group, observers noted more eye contact, more positive
language, and more specific information on likes and dislikes.

Partici-

pants also scored higher on a self-report post test than they did on the
pretest indicati ng improved opinions about themselves.

Schinke et al.

noted that if a sex education and pregnancy prevention course is to be
effective, information input and behavior output must both be employed.
Young people need to be able to comprehend and store information, use
the information to make decisions, and be familiar with behavioral
skills to implement decisions.

Schinke further suggested that within

a sex education informational cou rse, t ime be devoted to hypothetical
decision making and group practice of communication skills.
In a course designed as preventive, whether sex education or parenting, the question of what is to be taught and how it is to be presented
is important to both student and parent_

Using a sample of 1867 home

economics students from Ohio, Minnesota, and Iowa, Gritzmacher, Shannon,
and Watts (198i) found that although post test scores of the students
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who had received parenting instruction were higher than previous pretest
scores, they were not significantly higher than the comparison group that
had received no parenting instruct ion.

The suggestion was made that

other influences might be questi oned such as the quality of the program
and the teaching skills involved.
Many parenting programs try to give students real experience with
children.

Living Laboratories involved the concept of students working

and interacting with young children but also interacting with the
children's parents.

Shoop (1979) reported this process was helpful

to both the paren ts of the children and the students with each form ing
more realistic paren ting concepts.

Other nationally available programs

have attempted t o ma ke parenthood education more relevant for students
through encouraging direct cont act with children.

Both Exploring

Childhood, a series of booklets containing case studies and student
activities, and Facilitative Enviro nments Encouraging Development (FEED ) ,
designed to help 11-13 year old students learn about normal and handicapped children, stres s direct contact wi th ch i ldren to reinforce classroom learning exper i ence (Turner, 1980) .
W. Stanley Kruger, f ormerly of the Office of Education, United
States Department of Health, Educat ion, and Welfare stated,
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0Ur base

of concem mus t move f rom that of the school age parent for whom prevention is too late, at least the first time around, to the universe
of 'young people who are potential

parents~~

(McLaughlin, 1979, p. 10).

If parenting education as a preventive measure is to be effective, an
understanding of conditi ons or precipitating factors that may have
influenced t eenage pregnancy or parenthood is imperative.

18
Precipitating Factors of Teenage Pregnancy and Parenthood.

Much

literature deals with the assertion that because teenagers are in the
stage of adolescence which in itself is a time of change and contradiction, they are unable to successfully parent young children without assistance.

Boss and Hooper (1980) state that the very young teenagers

lack emotional readiness to parent because they are not fully parented
themselves.

Numerous studies have reported that more desirable parenting

attitudes, knowledge, and skills increase with the age of the teenager
(Field, Widmayer, and Stringer, 1980; Epstein, 1980; Bierman, B., and
Bierman, J., 1978).

Increased age was found to be a factor in resea rch

conducted by Robertson (1978) where three groups of teen parents were
exposed to varied amounts of parenting education.

Although the control

group received no parenthood education, observers noted they did not do
as poorly as expected when observed interacting with their child.
Reviewing the ave rage age of each group, it was found that the average
age of the control group was 17, high er than the other two groups.

From

this information, Robertson surmised increased chronological maturity
may relate to an increase in parenting skills.
A brief look at the characteristics of adolescence shows that the
rate of progress from childhood dependence to adult independence does
not correlate with physical maturity.

These two maturities developing

out of context with one another often bring stress and conflict (Polley,
1979).

The age of menarche has dropped three to four months every

decade.

With the current emphasis on longer education and earlier

puberty, adolescence involves a longer time span.
is derived from ·a Latin term meaning becoming.

The word adolescence

Thus adolescence is the
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time of becoming an adult (O'Bri en, 1979).

The 1972 Consortium on Early

Childbearing and Chil d Reari ng termed adolescence as a transitional
period when the teenager is 11 ambivalent about his/her relationship with
others, inconsistent in his/ her behavi or and attitudes, and insecure in
the parenting role" (Wutka, 1977, p. 4).
Zenker (1977) conducted a study involving the self-concept of the
pregnant adolescent.

Using t he Tennessee Self-Concept Scale, pregnant

adolescent mean scores were found to be in the 13th percentile, decidedly
lower compared to norms for the test.

At the behavior and moral-ethical

level the mean scores were at the deviant level.

The control group also

had surprisingly low sco res in the 20th to 30th percentile.

Conclusions

were that conflict , defensiveness, and instability may have been contributing factors to unwanted pregnancies.

These characteristics are

also associated with risk taking and impulsive, irrational behavior.
Perhaps young mot hers keep their babies becaus e of a need for love,
fulfillment, meanin g, or status . These dynamics might be the same as
those that produce poor mothering.

Because all sampled did poorly on

the self-concept scale , Zonker suggested more study of the total population of adolescents and postu lated that t eens as a whole today may have
low opinions of their behavior and moral values.
Preventive Parenthood Education for Existing Teenage Parents
Preventing the negative consequences of teenage childbearing for
those teenagers who have already become pregnant and have elected to
raise their babies may be as much of a service for the infant as the
teenage parent.

Data from the massive Project Talent which followed
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375,000 subjects who were adolescents in t he 1960s has shown that

students who were born to teenage parents scored more poorly on cognitive tests during high school and had l ower educational aspirations than
did students bo rn to older parents (Phi pps-Yonas, 1980).
Available literat ure re ports that teenage parents have unrealistic
expectations of their ch ildren.

Lack of knowl edge of normal develop-

mental tasks seem to cal l for assistance in parenting skills.
Skills an d Abilit ies of Teenage Paren ts.

In a three-group compari-

son of expectant parents ages 20-31, college students, and high school
students, Baenen (1979) found the expectant parents and the college
students to be more realistic in terms of chil d care and rate of child
development.

Expectant parents and college students expected infants

to smile, walk , use a cup, and wave earlier t han high school students
and were more confident in their ability to care for an infant.
In an effort to answer the question, how prepared is the teenage
parent for parenthood , Epstein

(1980)

found th at t eenage mothers greatly

underestimated the needs and abilities related t o social and cognitive
. growth of their infants.
late.

In other words, they expected too 1i ttl e too

The view of these teenagers of the i nfant as a mere eater-

eliminator-sleeper was evident.

Ninety-e igh t teenage mothers were

involved in t he research and were intervi ewed twice, once during
pregnancy and once at six months postpartum.
interacting with their babies.

They were also videotaped

In spi te of the disheartening results

concerning the amount of knowledge t eens have in the area of infant
mental growth , Epste i n noted that t eens seemed to be making a plea for
education .

In response to the questi on , "what do teenagers want to
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know,

11

the answer,

11

how babies think and learn, .. was ranked highest and

rated significantly more important than other areas.
Bierman et al. (19 78) ob served 350 mothers of age 19 and under over
a period of three years and reported that teenage mothers and toddlers
appear to be mastering si milar developmental tasks and therefore need
assistance in mothering.

The characteristics of inconsistency and

unpredictabili ty of the adolescent work against the important mother
characteristics of cons istency and predictability .

In examples of the

toddlers' emergence of inde pendence and learning the word "no," the
reaction of most young mothers was to punish and see the child as be ing
naughty.

Results of Bi erman' s observational study indicated that both

because of teen mothers' lack of knowledge of developmental nonns for
toddlers and the mothers' development through adolescence, education
and support is needed . The younger the mother, the more pronounced
were the results of t he study.

Results from Robe rtson (1978), in an

observational study of teenage mot he rs and i nfan t s, confirmed Bierman's
research when an almost i nstanteous switch from adult behavior to child
behavior was observed in teenage mothers.

The sudden switch took place

during actual mother-child interaction.
Evidence , such as the l i terature ci ted above, showing that teenage
parents have problems in rais ing their children has led to research
using educat ion as an intervention method.

Prevention in the form of

parenthood education has been theorized as a means of alleviating poor
parenting.
Effect of Parenthood Education on Teen Parents.

Wutka (]977) con-

ducted a study involving 21 teenage parents and 12 adult parents to
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determine if th e teenage pa rent had more negative attitudes toward child
rearing.

Research did not show sig ni ficant differences in attitude;

however, the si ze of the sampl e was small.

There was a trend of dif-

ferences in att itudes on the basis of education.

The more education,

the more positive atti tu de s reported. This study, though far frow
conclusive, does indicat e the possible influence education has on
development of attitudes.
Stanley (1980 ) explained a study conducted at John Hopkins Center
for School Age Parents and Their Infants where an experimental group of
teenage mothers were exposed to increased educational experience during
their babies• fir st year of life.

Th is group was compared to a baseline

group that had received prenatal t raining only.

Thirty-two percent of

the experimental group were well-i nformed at two months, 61 percent were
well-informed at six months, and 80 percent were well-informed at one
year.

When compared to the baseline grou p, results reflected an

increased knowledge base for tho se pa rticipating in a formal
educational program.
The value of support and educati on to school age mothers is illustrated in a study of l ower class bl ac k teenagers and their pre-term
infants.

Fiel d et al. (1980) compared a control group of 30 teen mothers

and their babies to an experimental group of 30 teen mothers and their
babies whic, received intervention.

The intervention took the form of

educating mothers for developmental milestones, child rearing, and
encouragement of mother-chil d interactions.

Results .showed that the

teen mothers who had received i ntervention rated their babies temperament as better than the control group.

The teen mothers intervention
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group was also compared to a group of adul t mothers with pre-tenn babies.
The intervent ion mo thers rated thei r babies as more difficult at both
four- and eight-mon th in tervals t han did the adult mothers, indicating
the previous ly men ti oned fac tors of adolescence and age as affecting
teen parenting .
Robertson (1978 ) compared the effect of parenthood training al ong
with the amoun t of training vri th. t hree grou ps of teenage mothers.

The

first group received a class consisti ng of da il y training, the second
group had weekly- training in the home of the t een parent, and the t hi rd
group recei ved no training .

Resul ts recorded by observers indicated

that the dai ly tra i ned group had more result ing verbal interaction with
their infants wh il e t he group receiving weekl y training and no training
remained uncha nged.
Results of the above studi es involving parenthood education with
teenage mothers wo uld seem to substa nti ate the t heory that parenting
information extended t o these youn g mo thers may i mprove their knowledge
of realistic childhood behavior .

The i ntensity of the parenthood

education alo ng with sensitivity to t he adol escents• particular needs
seem to be necessa ry components of teen parenting education.

Collec-

tively, researchers urge parent trai ning programs be established for
teen parents as well as additi onal means of support (Robertson, 1978;
Stanley, 1980 ; Baenen, 1979; Epstein, 1980).
Components of Effect i ve School Age Parent Programs.

The fate of

the pregnant t eenager has become a matter of concern to schools,
religious groups, health workers, government agencies, and private
organizations .

Although t here is much more to be done, there are a
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growing number of programs to help the pregnant adolescent through a
difficult time.

Programs feat ure counseli ng, advice on diet and exer-

cise, materna l and child

h~alth

care, and i nformation on ·child rearing.

Some include day care for teenagers' childr en, job counseling, and birth
control advice . The best programs include the opportunity to complete a
high school educati on (Zelnick and

~ntn er,

1978).

National studies in-

dicate 50 percent of fema le dro pouts cite pregnancy as the reason for
failing to fin ish hi gh school (Sung and Rothrock, 1980).
Designing a releva nt curricul um for adol escents on the many aspects
of parenting plus designing and executing a qual ity program of group
care for infants were two major components li sted by White (1981) as
goals in teenage parenthood education program pl anning.

The establish-

ment of a cont inuous program from pregnancy t hrough several years of
parenthood stress ing parenting skills and support systems were deemed
needed by teenage parents during the demanding years of premature
parenthood (St . Pierre , 1980).
An additio nal benefit from school age parenting education is that
participation in such a program often del ays a second pregnancy (Polley,
1979).

The girl th at remains in school is less likely to become preg-

nant because of l es s opportuni ty, greater mo tivation, and reduced likelihood of marriage (St . Pierre, T., and St. Pierre, R., 1980).
Epstei n (1 980) found that 54 percent of the teenage mothers
studied placed their particular school age parent program as the
service most hel pful to them.

There were none that placed the school

age parent program in t he category of bad services.

The only complaint

teenagers had was that they could not continue in the program after the
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birth of .their child unl ess they were able to arrange their own day
care or babysitting.
PACE, the dis trict name for the state funded school age parenting
and infant development program in Bakers field, California, enrolls 20
parents and the ir chi ldren t o help them become emotionally and financially secure, learn parent i ng skills needed for the health and well-being of
their children , and compl ete their high school educations.

The Parenting

Skills class is a mandatory part of the program and school age parents
are required to spend one cl ass period daily in the child care center
for practical reinforcemen t of classroom learni ng experiences.

Student

comments concerning the prog ram are summed in the "feeling of confidence
in being a mothe r" and that PACE centers are "good for chi 1dren 's
development

11

(Wh isler and Holding, 1979, p. 30}.

Alternative school s such as t he one operated in Kalamazoo, Michigan,
serve pregnan t teenage rs and school age paren ts from surrounding school
districts.

Th is part icular school offers tran sportation and child care

services on the bas ic premis e t hat to help parents learn and change, the
stresses in the ir lives mus t be allevi ated.
through the students' home high school s.

Diplomas are obtained

Th e time spent in the program

ranged from one to 14 months with seven mon ths being the median duration
of enrollment.

Courses in prenatal care, nutrition, and parenting are

required and parents mus t spend a minimum of at least four hours weekly
with their chi 1d in th.e day care unit (_sung and Rothrock, 1980) .
Title IX, Educationa·l Amen dments of 1972, prohibited expulsion from
11

school due to pregnancy and removed the initial rationale for Special
programs for pregnant teenagers.

11

Becaus e of budget cuts in schools this
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law has often un i ntentionally curtail ed speciali zation of education for
school age pa rents and pregnant girls.

To compensate, programs within

the schools shou ld be surveyed to determine if special services for pregnant teenagers an d school age parents can be gi ven within the formal
classroom setting (Henderson, 1981).

Wh ite (1981, p. 134) contends that

programs designed for the pregnant teenager and t he school age parent require "more highl y educated and dedicated personnel, more student services, more staff and energy, and more fu nding . ..

Increased rate of high

school completion and decreased incidence of re peat pregnancies have been
cited as a ra tional e for t hese programs (Sung and Rothrock, 1980).
Aims of Parenthood Education
Research fin dings concerning parent hood education may serve as a
rationale for devel opi ng preventive and remedi al programs for the teenager.

Repeatedl y, literature calls for establi shing parenthood educa-

tion programs for prospective parents as well as t eenage parents.

What

training is neces sary to teach pa renting skills and whether the school
,

is the proper locati on for educating those who would profit most from
such a course are questions to be co nsidered.
·Training for Parenting Educators.

Because of concern that

parenting ski lls t aught incorrectly or ineptly could do more harm than
good, Jefferson County, Colorado, teachers who teach in the sex education program must parti cipate i n a 20-ho ur i n-service workshop over a
ten-week period.

Train ing includes att i t udes, abilities, and being at

ease with the subject (Thompson, 1979).
Colleges and un ive rsities are being encouraged to develop and

-
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expand programs in famil y life education.

The California State

Department of Education declares that teachers who provide instruction
in family life education should have .. profess ional preparation in the
subject area" (Tardif, '1979 ll p. 22).
The Educat ion Devel opment Center, Newton, Massachusetts, has
received fundin g unde r a grant from the Bush Foundation to facilitate
increased parenting training throughout the states of Mi nn'esota, North
Dakota, and South Dakota.

Parenthood education training has been

directed particularly at home economics teachers in order to reinforce
previous college trai ning in child development and family relationships .
This training of an estimated 320 teachers from 1979 to 1981 has served
to further the program goal of initiating or expanding parenting education programs within t he sthools of the three states (South Dakota
Parenting Collaborat ive Pamph let, 1980).
The discipli ne of home economics has long been addressing the
parenting educati on s1 uati on; however, Cross (1979 ) urges expansion
and change, caut ioning t hat if home economics is t o fulfill its mission,
there will be parenti ng classes in secondary schools for both single and
married students with as many male as female students by 1983.

Hughes

(1980) conducted a study of what wa s be ing ta ught in home economics using
a sample of 1,662 schools from 41 states.

Of 20 topics concerning child

development and parenting, the following three were taught most often:
roles and responsibilit ies of parents--1,073, child development and
growtn--1 ' 070 , and health an d nutrit ion of children--1 ,067. The least
any of the 20 topics were taught was family support services--727. This
would mean that approximately 55-77 percent of the nation's schools are
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presently offering parent Lr9 i nformation within the home economics curriculum.

Home economi cs has had some difficulty extinguishing the

belief that it is a dis ip.line solely for femal es.

Based on the total

enrollment in home economics curriculums of thes e 1,662 schools for the
1978-1979 schoo l yea r, Hugh s fo und enrol lment in family relations
classes to be 28 percent male an d 72 percent f emale.

In child develop-

ment classes, 8 percent were male and 92 percent female.
Parenthood Education

1n

t he School.

Adol escent prospective parents

are being reached in a haphazard basis rather than a systematic, preventive program .

Parenthoo d education in the publi c schools would

instruct the greatest number of pre-parents.

Cou rses should be offered

at hours when en rollees are already on or near the site (McLaughlin,
1979).
In nearly every teenage pregnancy, McDonald (1980, p. 10) asserts
there are "no vi lla i ns and that humanity as a whol e is responsible for
our children."
11

Chan ges in family rol es and responsi bilities have

deprived" many studen ts of parenting educati on th at might have

originally occurred in the home . The small er family and less responsibility for brothers and sisters plus the fa ct that 50 years ago, onehalf of American families had one extra adul t living with them has led
to the conclusion that famil i es may ha ve to reach out to other sources
to feel adequ te in child rearing practices (Herr and Gill, 1978).
Many parents have not bothered to discuss sexual issues with their
chi 1dren, so ado 1escents receive most of their knowl edg.e concerning sex
and morals from their pee rs (Wagner, 1978).

Of 1,400 parents inter-

viewed in Cleveland, Oh io, the wide majority said they thought their
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children should learn about

~exuality

and reproduction before they

reached adolescence, yet orly 8 percent of the fathers and 15 percent
of the mothers had ever dis cussed sex-rel ated matters with their
children (Thompson , 1979).
Rosen (1980) reports that in adolescent pregnancy decision making,
only 23 percent of a samp le of 262 adolescent gi rls sought advice from
parents in confi rming a possib le pregnancy.

Once they were pregnant

and began to face th e situat i on, close to half of the sample, or 43 percent, handled the dec ision without involving pa rents .
At present a number of forces are in confl ict over whether parenting
education is an issue t o which the school sho uld address its time and effort.

Schools are increasingly made "accountable .. and their goals are

increasingly cut back t o "basi c" education, partly because of financial
difficulties and budget

cuts~

Efforts to persuade administrators to

change programi ng to 'ntroduce parenthood education, especially as a required course, might meet with diff i cul ties (Parsons and Debenham, 1978).
Conservative or fundamenta l ist groups call for a return to what
they see as the mo rality of the past.

For these groups, the answers

lie within a religious framework, i n restrai ning sexual activities outside of marriage and return ing control to home and parents.

Opposed

to sex education programs, premarital contracepti ve counseling and
abortion, th ey can cite in their favor the fact that such programs
have had little impact on the incidence of teenage pregnancy
(Phipps-Yonas, 1980).
Parsons and Debenham (1978) reflect that an emphasis on direct
involvement of parents in t he planning and direction of parenthood
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education programs may res ult in more reasonab le cooperation between
home and schoo l rather than the domi nation of either one by the other.
Reinforcing data was faun when 80 percent of 1,400 parents surveyed
in Cleveland, Ohi o, supported sex education being taught in the schools,
but indicated that they \'I10u1d prefer to be involved in program planning
(Thompson, 1979) .

Questio ns parents have, such as what is being taught,

are teachers qualifi ed, an d what values are being stressed, deserve
cooperative resolut ion between parents and the school.
The assert ion that the school is the l ogical location to reach the
majority of young peo ple may be coupled with the fact that it equally
can serve both sexes.

t~·~ th

t he increas ed percentage of working mothers,

males are beginn ing t o take a more active part in child rearing; however, our society do s lit· le to prepare males to be fathers.

High

school students wer e shown to have less realis tic perceptions of child
growth and devel opme1 · tl1a · co 11 ege students or expectant parents in a
study reviewed ea rl; e 1'

,~)

8 en en ( 979)

The 1owes t scores in the

study were obta ined by high school males.
Bridges (1980) surveyed 226 high school students and found attitudes
toward education fo r paren hood were more fa vorable for middle class than
working class and more fav orabl e for femal es than males.

Results suggest

there could be res istance on t he part of these two groups to parenthood
education.

Tl e mean of favorable response was 83 out of 120, suggesting

that orientation programs and efforts to encourage attitudinal change
should be made to promote partic ipatio n in parenthood education courses.
A survey of sen ior high students in Stanilaus and San Joaquin
Counties in California revealed that 88 percent of the 500 seniors
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responding ind icated t hey

benefit from a class teaching the basic

~ oul d

principles of chi ld rea ri ng and parenting skill s (Parrott, 1979).
Baenen ( 1979) condu cte.

·1

s ·! mi ·1 ar su rvey and f ound 90 percent of the

high school students ind·i.'(' ted · parenthood education course was needed
and 50 percent of t hem .~a ·; rJ they would take it if it were offered.
problem with parent in g

edu c~rt.ion

basis is that if not reqi
take it.

i: ~ d~

The

for teenagers being on an elective

those who most need it probably will not

Cal iforni a secondary school dist ricts of Fresno, Santa Barbara,

and Whittier ha ve added edu c. t i on for parenthood to the requirement for
graduation from high sc ool,

On the secondary school level a parenthood

education cours e wo u d r·e.a ~ h i ndividuals of suffi cient maturity and for
many future parents, th f:~ vwul d b.e their 1ast opportunity to 1earn
parenting skill s (Gac:tus chj 1979) .
SufTillary
The American po p .;L~ ~·

1C ~

i

·irw i r.1 parenting ed ucation as a means

of improving parent -chi ld relationships at all sta ges of life.

Research

has substantiated the ra ticality of parenthood educati on for teenagers
as both prevent ive and remedial by exposing fa ctors which may have precipitated teena ge parenthood and revea ling evidence of the unrealistic
expectations teenagers ho ld fo r both parenthood and development of
children.
Education has been shown to be a successful means of change in
teenagers• parenting kn o~edge , attitudes, and skills.

Although vari~us

organizations and agenci es are involved with parenting education, the
public school has been sugges ted as the most logical vehicle for
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providing parenthood edur.:a :. ·~on t o the greatest majority of young
people.
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Chapter 3

The purpos e of tho i t·.r, a.rch was to eval uate the effects of a fonnal
parenting cours e on sen ·! v : i·,igh ... tudents.

Changes in parenting know·i-

edge, attitudes, an d skrr··:, vvcre assess ed.
Background of the

St u ~,Y.
~pcHI'': O

This resea rch wa .: ;

<:~ t~ o

Newton, Massachuset s,
Parenting

c Jmp1 ementary activity in estab 1ish; ng

Colla bo rat i\>~: ~; ·~ ·t

The goal of the proj e·· ·'

c:d ty the Educati on Development Center,

i nneso ta, North Dakota, and South Dakota.

·-~ith·in

the three states was to foster awareness

of the need for par ent -: 1 ~ q c:ducc1t ion programs f or teenagers and to support implementa ti on o-7 ;... -r~ 1·thr1od education withi n the secondary schools.
One of the activ i t itH . -:-f, u
for home economics t . a ·!''~1980 and 1981.

pr~

j ect wa s a two-week, two-credit workshop

on ou er

~·in ~

education during the summer in

Th e wo rk:s.hr ) f c.:used on methods an d materials for

teaching parent ing.

The

So u~h

Da kota Divisi on of Vocational-Technical

Education and the Home Economics Educ ti on Depa rtment at South Dakota
State University were

tr1 e

sponsors for· the program in South Dakota.

Documentation of the impact of the three Pa renting Collaboratives,
Minnesota, No rth Dakota , and South Dakota, within the secondary schools
is being compil ed in a Tri-State Evaluation of Parenthood Education.
This researcher's respo n:.2- ;bility was to act as a liaison between South
Dakota participa ti ng schools and the Educati on Devel opment Center.

The

findings reported in this research are based onl y on the results from.

34
the South Dakota samp 1 -- .. ;' se·rve as one end product of the South
Dakota Parent ing Co 11 aiJ ...r:· · ~-1 v~.
Research Desi gn
The basi c design

'it:;·

ths 'ti· 1onequivalent Control Group Design"

described by Borg an d Gct~~ l 1979, p. 559 ).
by the follow ing dia ~~r'r;"•<

r..

0

(\
,I

u

Thi s desi gn is represented

1
2
X represents the f irst c . pe\> · Lr~r nta 1 treatment, X rep resents the second
experimental treatment , ..~
ment of the

v- ~·pre se n t s

depe nde n~ v~r i~blc~

experimenta 1 a nd the

r:' •P l.:"o I

th;) pretest or po st test measure-

and the broken li nes indicate that the

qrtoups were not randomly f ormed.

Ex peri-

menta 1 group X1 , rer l: ·: :-r:_,_l a ~- t:~mts ter par nt i ng cou rse ( 15-20 weeks) ,
experimental gr oup _, .·

i :: ··

less), and the cont r

::1 .::;p

1

·) vc.: d a partial p ren ting uni t (nine weeks or

0? ,·e> ..• cl·.;.:'d no pa renti ng i nstruction.

Two instrument s vn?r~:..' i.~ d\' d n ·; s ~t.r'cd on a pretest , post test basis
to students i n seven pa~... · ·j ··lr~d'l::ng South Dakota schools.

The design

was structured to differ· nt ia te ch,rgc ?=tr ibutable to maturation alone
from change att ribu tabl e to participat· o~ in parenting courses.
Selection of th e Sample
The first step in organizing the research was to s elect the secondary school sites to be used.
1.

Among the criteria to be considered were:

Schools with ho,ne eco nomics teachers who had p·a rticipated in

the 1980 Paren ting Works hop at South Dakota State Univers ity.
2.

Schools having tea chers who would be teaching courses in
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Parenting, Chil d

De v e1op::~i·' t )·

or Fam·i ly Re lat ions classes during the

first semester of th e ·rJ:';, ·. ·( ~:J81 schoo 1 yea r.
3.

Schools of

~u·~>f · ~' . · ·:·~!.;

s·lze to al low for pl anned number in

sample.
4.

'Lr:.;. :: ~ ~:r:-:; =tdninistrators, and guidance counselurs

Schools wi t

who were will ing t o

sperf~ ·;

1 ishing control group:.

·:

s ~-.) ,.•

·!n~·,

::chou·! s fad

rJ·"y0~r··i m

'lht:·

uestionnai res to the researcher.

'(,.·t,u·,·IPi ng

Each of the partie.· v~ f:·~n . 'l
and a control gro up.

adrrinistrat ing questi onnaires, estab-

t o sel ect an experimental

nta cl group cou ld be ei ther those who

would take a fu 11 se c -· i~ u · ·~z:~ rc!nt in g c1ass or thos e who wau l d take a
child development or f0 mrl y

ty}~3

No school cou ld use boU:
used requ i red a con . r ~· , ·!

r~:lbltions

~· ~·

class including a parenting unit.

of exper·im nta l groups.

Every school

rnn .

Home economic s ;... ·.::.? ... :: ·:~ ln '" ua1·ifying school s were ini tially con1

~

In
teachers in Au gus t) ·19 ~.'.\~;

·'t 1Y !rl.J

subseque nt meeting with the

a r;a··.c

Watertown, South Da ko ·,a ~ ~) 1·orc .dU'I"'es

be

t !.l

~orne

Economics Conference in

sed were ex p1a i ned and

inclusion in th e study was coni ir"''H?.d.
Teachers in each of tie san~le sch 'ols were given a packet of
instructions in cl udi ng a lette~ to the school adm inistrator requesting
permission for school pa ~ti ~i pation in the study.
infonnation are included in Appendix A.

Copies of this

Additio nal info nnation in

the packet contained a teacher direction sheet for admini stration of
the questionnaire and a ?, t ;'n~ to obtain general info nnation about the
experimental and t he con t rol gtoups.

Informa tion requested included

whether the experimental unit was a full semester or parti al unit in
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parenting, the tota l
class had an

nurnL i· . ·; ~ c;f hou rs

exp er ie nt· . ·.··~

:..· ~ · >r -'nvol vin g di rect contact with children,
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1
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·)u twior·ity orde r, served as guidelines

~ ~ ~-~ t.:~· r r:

Control gr oup

parenting, fami ly

~j r(~up

cr··ft'.:· ~· r :~ .•

The follo win g

and mi nor·i t i es in the class.

'·i.~~ · lc: ~i

group was selected fnw1 '· rt:_·
neighboring school anrl

per week the class met, if the

gr up were similar academically

H!2il f·~ ; gr1 up

:(.riment,

l

were in the same year of

gr-"Hlps \~ere matched by sex and

vilt.:i n z··) p,zi",_:ente

If it was diff icul t to m~at th ~ JL o ~~ criteria, as in the case of
small schools, permi ss io n
control group .

wl1;

gra nte· to use a neigh boring school for a

One of th·_ r~ven schools sampl ed did choose a control

. group from a ne ighbo r in g scho 1.
The two experimental gr oups were formed by self-sel ection when
students signed up t o ta ke either a semester parenti ng course (experimental group xl). or a ch ild deve lo pment or f amily relations course in
which parenting was taugh t as a segment, nin e weeks or less
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(experimental group x2 ).
Instrumentation
The two instruments used in both the pretest and post test setting
were The Parenthood Questionnaire and Scale of Opinions Toward Parenting.
Only eight of the ten sections of The Parenthood Questionnaire were used
in this study.

A copy of these eight sections of The Parenthood Ques-

tionnaire and the Scale of Opinions Toward Parenting are included in
Appendix B.
The Parenthood Questionnaire, developed and copyrighted by Behavior
Associates, Tucson, Arizona, was used to measure knowledge of attitudes
toward self and perceived skills in parenting.

Reilley (1980, p. 3),

who was responsible for securing The Parenthood Questionnaire for use
in all three states, explained
The instrument has an overall reliability of .85, a
statistic obtained through extensive testing. Validity
is extremely difficult to establish with an instrument
such as The Parenthood Questionnaire. There is difficulty
finding consensus or any solid agreement as to what makes
a good parent. Also, there is little against which to
"validate" this instrument. Experts in child development,
education, and related professions were involved in the
development of the questionnaire. The questionnaire is
a product of a five-year evaluation of the Education for
Parenthood Project supported under a contract from the
Administration for Children, Youth, and Families.
The Parenthood Questionnaire consisted of ten separate sections
or tests.

The eight sections utilized in this study are described

below.
Test One:

Please Descrine Yourself.

Six questions, short answer

and multiple choice, designed to acquire information to describe
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respondents.
Test Two:

My Opinions About Marriage and Having Children.

short answer and multiple choice questions.

Twelve

Frequencies of scores were

obtained for description of subjects.
Test Three:

My Feeling About Parenthood.

Ten questions concerning

attitudes ranging from strongly disagree (1) to strongly agree (5).
Scores ranged from a possible 10-50 with question number 41 being
reversed in score analys i s. Test Four:

My Feel ings About Myself.

An attitude scale with 11

response categories rang i ng from strongly disagree (1) to strongly
agree (_5).

The score range was 11 to 55 with 55 indicating highest

feelings about self.
Test Five: .My Understanding of Children.

Twenty-four knowledge

questions with three res ponse choices, I agree, I disagree, or I don't
know.

In scoring , the re sponse, I don't know, was e1 imi nated and i terns

67, 69, 72, 73, 78 , 16, 17 , 20, and 23 reversed.

Score range was 24-48

with the higher score indicating increased knowledge.
Test Six:

My Chi l d Care Skills.

Fourteen questions for soliciting

subjects• perception of skills with children from Not Capable at All (1)
to Extremely Capable (5) .

Score range was 14-70 with higher score

indicative of mastery.
Test Seven:

Family Life Situations.

A presentation of nine story

problems for measuring knowledge where respondents were instructed to
choose one of four responses indicating the person within the story with
whom they most agreed .

Corr ect responses received four points, while

incorrect cho i ces received no points.

The score range was zero to 36.
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The second instrument, a Scale of Opinions Toward Parenting consisted of 21 items, was attached to the last page of The Parenthood
Questionnaire and administered at the same time.

Opinions Toward

Parenting was developed at North Dakota State University under the
direction of Dr. Jeanette Dittman to measure parenting attitudes on a
traditional, non-traditional continuum and to obtain background data on
respondents.

The section of the instrument measuring attitudes has a

test-retest rel i abi 1 ity of - . 72 (Dittman, 1981) and consists of 12 questions with a response range of Strongly Agree to Strongly Disagree.
The range of possible scores for this test was 12 (traditional) to 60
(non-traditional).

Scoring was done by totaling all responses and

reversing items 101, 102, and 107.

Nine additional questions request

student demographic information on family type, number of siblings,
career as pi rations, and parents' occupation.

This i"nfonnati on submitted

to a frequency count was also used to describe the sample.
Pretests were administered to the experimental group during the
first two weeks of the 1980-1981 school year.

Control group testing was

done simultaneously, not to exceed ten days after experimental pretesting.

In some cases, guidance counselors assisted teachers in

selection and testing of control groups.

Post testing was done in the

last week of the first semester for both experimental and control groups.
Confidentiality was insured oy assigning numbers to students and results
were reported in the

agg~egate.

Data ·Analysis
Coding of pretest and post test scores and computerizing of this
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information was the responsibility of the Education Development Center,
Newton, Massachusetts.

When completed, tapes containing South Dakota

data were returned to South Dakota State University for use in this
study.
Test one and test two of The Parenthood Questionnaire and the
demographic information requested in the Scale of Opinions Toward
Parenting were analyzed by the use of a frequency count.

The resulting

information was largely used to describe subject in the study.
Mean scores for the experimental and the control groups were
obtained for each of the five tests of The Parenthood Questionnaire
and the Scale of Opinions Toward Parenting.

Analysis of variance was

used to determine effects of treatment for each of the six tests among
experimental and control groups and also the relationship between treatment and sex of students.

Determination of differences between the two

experimental groups was done using the HSD (honestly significant difference) test developed by Tukey (Runyon, 1977).

Data was analyzed

through the use of the South Dakota State University computer center
and the consulting and programing services of Dr. Lee Tucker,
statistician, South Dakota State University.
Hypothesis
The following null hypotheses were developed to be tested and
evaluated.
1.

There is no significant difference in knowledge, attitudes,

and perceived skill in parenting between students who have had parenting
education and those who have not had parenting education.
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2.

There is no significant difference in knowledge, attitudes,

and perceived skill in parenting between students who have had a full
semester of parenting education and students who have had nine weeks
or less of parenting education.
3.

There is no significant difference in knowledge, attitudes,

and perceived skill in parenting between males and females who have
had parenting educatio n and males and females who have not had
parenting education.
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Chapter 4

RESULTS AND DISCUSSION
The purpose of the study was to determine if parenthood education
would precipitate a change in high school students• Earenting attitudes,
knowledge, and perception of parenting skills.

Other variables addressed

were the length of the parenting course and the sex of the student.
This chapter presents and explains the results of the study, beginning
with a description of subj-ects.
Data for the study was obtained through the administration of The
Parenthood Questionnaire and Scale of Opinions Toward Parenting to 236
secondary school students in the state of South Dakota.

Seventeen

observations were not usabl e for the analysis of data.

The number

of subjects did not remai n constant throughout the data analysis due
to fluctuations in completing the individual sections of the instruments.
Description of the Subjects
Table 1 describes various aspects of the background of the high
school students who part icipated in the study.

The age range of

subjects was 14 to 18 with the age 16 and 17 groups constituting
87 percent of the sample.

Correspondingly, most students were in

the 11th or 12th grade.
Females outnumbered mal e subjects by greater than a two to one
ratio.

As expected most of the students had never been married.

Ninety-one percent of the subjects were Caucasian and 8 percent we.r e
of American Indian decent.
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Table 1
Background and Description of Subjects

Characteristic
Age of Subjects
18
17
16
15
14

. Numbera
13
99
96
7

Subjects

Percentb

4

5.9
45.3
43.8
3.2
1.8

66
153

30.1
69.9

0

210
0

0.0
0.0
0.1
0.0
99.9
.0.0

16
0
192
1,
1

8.1
0.0
91.5
0.2
0.2

1
3
12
87
117

0.2
1. 4
5.2
40.0
53.2

Plan to marry some day
yes
no

226
10

95.8
4.2

Have any children
yes
no

7
227

.3.0
97.0

Sex

male
female
ta 1 Status
married
divorced
separated
widowed
never been married
cohabit (living together) .

r~ari

Race
American Indian
Black
Caucasian (white )
Hispanic (Mexican-Amer ican)
Oriental
Last grade completed or grade now in
8
9

10
11

12

0
2
0
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Table 1 cont.
Characteristic
If no children, plan to some day
yes
no
If yes, how many
one
two
three
four
five
six
seven
eight
nine

·Numbera
180
8
5

76
39
30
5
6
2
1
1.

Subjects

· Percentb
95.8
4.2
3.0
6.0
23.6
18. 1

3.0
3.6
1.2

0.6
0.6

Believe it is necessa ry to marry to
have a happy life
yes
no

68
168

28.8
71 . 2

Believe having children essential
to a happy life
yes
no

86
150

36.4
63.6

Ideal age to get married
13-16
17-20
21-25
26-30
over 30

0
24
194
19
1

0.0
10.1
81 .5
8.0
0.4

Ideal age to have first child
13-16
17-20
21-25
26-30
over 30

0
7
166
63
2

0.0
2.9
69.7
26.5
0.9

205

86.9
0.8
7.6
4.5

Family Composition
two parents or stepparent
father only
mother only
others

2

18
11
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Table 1 cont.
Characteristic
Number of older brothers and sisters
zero
one
two
three
four
five
six
seven
eight
nine
Number of younger brothers and
sisters
zero
one
two
three
four
five
nine
Plans after high school
job
college
marry, no job
vocational schoo l
travel
not sure
other
Father's occupation or job t i t l e
executive~ and professionals
managers
administrators
clerical, sales, techn i cians,
farmers
skilled manual
machine operators, semi-skilled
unskilled
unemployed, housewife
not hi ng 1is ted .

·Numbera ·
33
57

54
30
17
17
7

7
6
1

70

79
42
29
6
5
1.
11
123
7

21
2
44
22
12
16
46
54

53
14
7

7
24

Subjects

Percentb
14.4
24.9
23.6
13.1
7.4
7.4
3.0
3.0
2.6
0.4

30.2
34.1
18.1
12.6
2.2
2.2
. 0.4
4.8
53.5
3.0
9. 1
0.9
19.1
9.6
4.9
6.6
18.9
26.3
21 .8
5.8
2.9
2.9
9.9
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Table 1 cont.
Characteristic
Mother•s occupation or job title
executive and professional
manager
administrators
clerical, sales, technicians,
farmers
skilled manual
machine operators and semi-skilled
unskilled
unemployed or housewife
nothing listed

Numbera
6
14

12

Subjects

Percentb
2.5
5.8
4.9

47

19.3

16
33
10

13.6
4.1

77
28

6.6

31.7
11 . 5

a The N for each background characteristic variable does not equal
to the total N, 236, because some questions on the personal background questions were not all applicable to all subjects and some
subjects did not complete all parts of the questionnaire.
b The percentages given refer to the portion of the total N for each
background varia ble.
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Earlier in th e statement of the problem, the observation was made
that .. most teenagers probably will marry ...

Ninety-five percent of

students sampled agreed when they expressed a desire to become married.
The ideal age lis ted to marry by 81 percent of subjects was 21-25.
South Dakota Vi tal Stat isti cs (1979) reported that 53 percent of all
marriages in 1979 occurred in the 21-25 age bracket, indicating that
the ideal age of the subjects was not remote from reality.
Although 95 percent of the students sampled indicated they planned
to have children , they al so indicated they did not believe it was
necessary to marry or t o have children in order to achieve a happy
life.

Th i s atti tude seems t o correspond with Cole's (1977) prediction

that during the 21st century many will no longer be content to follow
the dicta t es of tradi ti on for tradition's sake and that child-free
marriages and living as a single person will become more commonplace.
Seven sub jects or 4 percent of all female subjects reported
already having children.

Thi s figure is lower than the reported

statistic tha t one out of every ten 17 yea r old girls is already a
mother (Cromwell , 1976).

Des i red family size i s slightly higher when

compared to the Un i ted States Bureau of Census (1980) report of all
American fam il ies.

In. the Cens us fami li es , 47 percent had no children,

20 percent had one ch ild, 19 percent had two children, 8 percent had
three children , and 4 percent had four children.

The ideal age

listed by 69 percent of subj ects to first have children was 21-25.
Thirty-five percent of al l chi l dren born in South Dakota in 1979
were born to persons in t his age category (South Dakota Vital
Statistics , 1979) .
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Over three-fourths of subjects sampled lived with both parents
which was comparable with the United States Bureau of Census (1980)
report that 83 percent of all children under 18 live with both parents.
Subjects indicated an average of three older brothers and sisters and
an average of two younger brothers and sisters.

As subjects were for

the most part high school seniors and very probably their nuclean
families were complete , this higher proportion of older siblings than
younger siblings seemed consistent with the reported trend of smaller
families (Herr and Gill, 1978).
Half of the subjects sampled had plans to attend college.
Although this figure is higher than the 31 percent of 18 year old
students who actually attended college in 1979, it is not unusual
for teenagers to express unrealistic or unconfirmed plans (United
States Bureau of Census, 1980).

Typical of many American youth at

this age, almost one-fourth of subjects were not sure of future plans.
Parents' occupa tions were coded by using the Hollingshead scale.
Fathers' occupations centered around administrators, clerical-salestechnicians-farmers, and skilled manual laborers.

Mothers' occupations

centered around unemployed or housewife, machine operators or semiskilled, and clerical-sales-technicians-farmers.

Fifty-one percent

of subjects' mothers were employed, comparable with the national
statistic of 55 percent of all American mothers being employed
(_United States Bureau of Census, 1980).
Testing Relationships
Six tests were analyzed to determine group mean scores.

These
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scores were obta ined from f ive sections of The Parenthood Questionnaire
and the Scale of Opinions Toward Parenting.

Each of the six tests

employed a compa rison of sub j ects' pretest scores to establish differences tha t existed prior to this study, a comparison of post test
scores to determine di f ferences between pre and post tests, and a post
test minus pretest to determi ne change in subjects, either posit·ve or
negative, as a result of parenthood education.

Table 2 summarizes the

pre and post test data on the s ix tests and shows treatment effects.
A comparison of treatment (parenthood education) with non-treatment
(control) may be found in Appendix C.
Three treatment groups were used to determine group means:
experimental group x1 , consisting of 53 students (20 males and 33
females), experimenta l group x2 , consisting of 63 students (eight males
and 55 femal es), and the control group, consisting of 104 students (38
males and 66 fema les ).
Although a to t al of 236 students part i cipated in this study, the
number of re s ponses in each test fluctuated because some students took
the pretest and not t he post t est whil e others took the post test and
not the pretes t.

Only 219 students who had taken both pretest and post

test were used in the analysi s of change (post test minus pretest).
Numbers also change i n the indivi dua l tests because some sections of the
questionnai re were completed more fully than others.
Explanatio n of Tests
To promot e clari t y, the five tests of The Parenthood Questionnaire
and the Scal e of Opinions Toward Parenting will be discussed separately.

Table 2
Analysis of Variance Summary for Parenthood Questionnaire
and Scale of Opinions Toward Parenting:
Pretest, Post Test and Change Results
Post Test

Pretest
Tests of Parenthood
Questionnaire

Nl

~1ean

F
Value

Nl

Mean

Change
F
Value

Nl

Mean

F
Value

;

Feeling About Parenfhood
Experimental X
Experimental x2
Control

213

40.2363
39.0041
40.1425

1. 58

213

40.7804
39.5436
39.7282

0.79

208

0.6184
0.5392
-0.2372

0.47

Feeling About Self
Experimental x1
Experimenta 1 X2
Control

206

41.1629 0.36
40.5510 .
40.4162

209

39.8336
41 .4699
39.7976

0.99

197

-1.4029
1.1084
-0.4634

1. 79

Understanding of Ch1ldren
- Experimenta 1 X
Experimenta 1 x2
Control

214

44 . 1906
44.6226
43.2047

2.48

215

44.6833
44.1875
44.2517

0. 34

209

0.4875
-0.3125
1.1942

1.84

Child Care Skills
Experimental X1
. Experimental x2
Control

214

50 .0741
52 . 4490
51.5496

1.00

212

52.1185
56.4675
51.6488

4.46a

2ft-7

2.0905
4.0000
0.4684

3.2la

-- - -

--

,__

U1

0

I

Table 2 cont.
Pretest
Tests of Parenthood
Ques tionnaire
Fami l y Life Situati?ns
Experimenta 1 X
Ex per imental x2
Control

- - - -·- - - --

--~~

- -

Nl

220

Opi nions Toward Parynting
Experimental x
Experi ment al X2
Control

Mean

I

~

11?.".5~;:,!~
• •

"

3. 76a

r.

.L

~

217

l

,:.1
~

-.,..,

t'.;-

.

t:•

Nl

7.82c

220

~

~ .... ~

i

-

~

•}.._,,Yj

Value

~

~

•

q

g

~

::

L

•

i

~

1 . 28

3.4716
2.5396

1 961 ~

~

--~
____ _ •
-----'------------- -----' ·--~
~---· =
r

I

l

38.0750
37.81 55
37.3308

F
Value

Mean

;·
I'
~- ~6 --!~--~L~
--- -~~--~

l

Mean

8301
! 220 II 2224 ,.G952
~
h

'"'

[;}t.:::~~ ~"'\ ~

Change
F

Nl

Value

21. 358L
·• r

1

_.:._-=:::::::::::-=}. --------- -- - ---

Post Test
F

0.28

213

39 .2280
40.1923
38.5405

_ J , _ __ __

__

~

~

1 . 16

_

209

1.4590
3.0532
1.1523

0.68

N1 Number fluctuates because di fferent numbers of subjects took the pretest and not the post test
while others took the post tes t and not the pretest. Test numbers differ according to how
completely various sections of the questionnaire were answered.
a Significant at the .05 level.
b Significant at the .01 level.
c Significant at the .001 level.
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Score procedures are identified for each measure.

Each of the six

tests used appears in Appendix B.
My Feelings About Parenthood.

The ten questions in this test were

intended to measure student attitudes toward being a parent.

Scores

ranged from 10 to 50 with one question (number 41) being reversed in
score analysis.

Higher scores were considered indicative of more

positive attitudes toward parenthood.

Group mean scores increased

for both experimental groups at the post test level but not significantly.

The control group score decreased at the post test level,

however, the mean scores of 39-40 indicated a positive attitude toward
parenthood existed among all the students sampled.
My Feelings About Myself.
self-concept of the student.

This 11-question test dealt with the
The score range was 11 to 55 with 55

being the highest possible score and indicating the most positive
feelings about self.

Student mean scores at the time of the pretest
centered around 40, dropping slightly for experimental group x1 and
the control group at the time of the post test.

The drop in scores

after parenthood educat ion may show increased awareness of the complexities of child rearing . The findings did not support Zenker's
(1977) belief that teens as a whole may have a low self-concept. ·
Understanding of Children.

Twenty-four items constituted the

test concerned with knowledge of children.
responses:

There were three possible

I agree (1), I disagree (2}, and I don't know (3).

For

the purpose of this analysis, response three was eliminated and those
items correctly answered with a one were reversed.

_This produced ·a

score range of 24-48 with the higher score indicating better knowledge
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of children. Mean scores of the .experimental group x1 and experimental
group x2 were both high, 44 at the time of the pretest. The control
group score was lower at pretest but at the time of post test also
reached 44.

There was no significant difference between the groups.

This test reflected the ceiling effect described by Borg (1979) in
that the test may have been too easy for students and they scored close
to or at the maximum score.

The result was this test cannot reflect

gains made by subjects and does not present an accurate indication of
1earning.
My Child Care Skills.

This test consisted of 14 questions which

measured the student's perceived skill with children.

Perception of

self as extremely capable was indicated by scores of the highest possible total (70).

At the pretest level, there was little difference in

mean scores between the three groups.

At the post test level the -dif-

ference in scores between the three groups was significant at the .05
level.

Although the mean scores for all three groups improved from

pretest to post test, the control group change was small and the most
change occurred in experimental group x2 . Extent of change was significant at the .05 level.

From these results, it appeared that those

receiving parenthood education feel more capable in child care skills
after parenting education involvement.
Family Life Situations.

These child knowledge problems involved

student sel ection of the most agreed with response.

Scoring for this

test was formulated by assigning a score of four to a correct response
and zero to all incorrect responses.

The highest possible score was 36.

The results of the pretest showed a s_ignificant diffe-rence (p

< .. 05)
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existed between the experimental group and the control group with experimental group x1 achieving the highest mean score. At the post test,
,·

mean scores of all three groups increased, however, the difference
between experimental and control groups became even more significant,
at the .001 level.
Scale of Opinions ·roward Parenting.

The test consisted of 12

questions designed to measure the extent to which students have a nontraditional or a traditional view of parenting.

The range of possible

scores was 12 (traditional) to 60 (non-traditional).

Scoring was_done

by totaling all responses and reversing items 101, 102, and 107.
Mean scores of all three groups rose slightly at the time of the
post test indicating a possible move toward more non-traditional
views of parenting.

There was no significant difference between groups.

Research to determine whether the stress of parenthood education
is placed on non-traditional rather than traditional views of parenting
is suggested as a possible outcome of these test results.
Testing of -Hypothesis
Three hypotheses were developed and tested to determine the effect
of parenthood education on the subjects.

Rejection or failure to

reject these hypotheses were based on evidence of change as determined
by

post test scores minus pretest scores.

used to identify significance of change.
of data used in testing hypothesis one.

Analysis of variance was
Table 2 contains the summary
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Hypothesis One
There is no significant difference in knowledge, attitudes,
and perceived skill in parenting between students who have
had parenting education and those who have not had parenting
education
The group mean post test scores were somewhat higher for subjects
receiving parenthood education when compared to group mean pretest
scores.

The test, Family Life Situations, showed a significant dif-

ference between experimental and control groups at the pretest (p
which increased at the post test (p

<

.001).

amount of change in five out of six tests.

<

.05)

There was not a significant
The test, Child Care Skills,

did show a significant difference at the post test level and a significant change on the part of the experimental group.

Based on expe-

rimental group change in perceived child care skills, this hypothesis
was rejected.
Hypothesis Two
There is no significant difference in knowledge, attitudes,
and perceived skill in parenting between students who have
had a full semester of parenting education and students who
have had nine weeks or less of parenting education.
Further analysis of data using Tukey•s Honestly Significant
Difference

test was employed to determine if means from
experimental group x1 , recei-ving a full semester of parenthood
education, differed from experimental group x2 , receiving nine
(~SD)

weeks or less of parenthood education.

The results of this test

showed no significant differences oetween the two experimental groups.
There was a significant difference in the test, Child Care Skills,
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between experimental group x2 and the control group. Table 3 shows the
post test mean and change of experimental group x2 to be significantly
different from control group post test mean and change (p

<

.05).

Table 3
Analysis of Variance Summary of Data for Variables
with Significant Difference for Hypothesis Two

Nl

Change
·Mean Change

52.6078

49

2.2448

62

58.4838a

61

3.2622a

99

52.6060

97

0.5670

Test on
Child Care Skills
Experimental 1

Nl
51

Experimental 2
Control

Post Test
· Means

There was no significant difference found between the pre and post
test mean scores for the two experimental groups nor was there significant change between the two groups. Although experimental group x1
had spent an ent ire semester in a parenting course, their scores were
not significantly ,different from the control group nor from the experimental group x2 which had received nine weeks or less in parenting
instruction.

Based on the above findings, the hypothesis was not

rejected.
Certain factors may have affected these results, such as the
quality of the program and the sex composition of the two experimental
groups.

T e offering of a full semester of parenthood education is a

relatively new concept in South Dakota and course preparation and content may not yet be clearly defined.

Units dealing with parenting

within Child Development/Family Relations courses have existed for
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longer periods and programs may be more firmly established.
Reviewing the sex differentiation of experimental group x1 showed
20 males and 33 females while experimental group x2 contained eight
males and 55 females. The higher proportion of females in experimental
group x2 may have influenced higher mean scores and the significant
change.

The topic of sex differences will be explained more ful Jy in

the following section.
Hypothesis ·rhree
There is no significant difference in knowledge, attitudes,
and perceived skill in parenting between males and females
who have had parenting education and males and females who
have not had parent i ng education.
Differences Between Sexes. Experimental group X1 , experimental
group x2 , and the control group were analyzed on the basis of sex for
each of the six tests.

A comparison of mean scores and mean change of

male and female subjects is shown in Table 4 for pretest, post test,
and change.

For th e purpose of t hi s analysis all 66 male subjects and

all 153 female subjects were used regardless of treatment group.

Males

were found to have lower group means on several of the tests.
Significant differences (p

<

.001) in pretest scores in the test,

Feeling About Parenthood , were shown with males holding the lower mean
score.

At the time of t he post test the difference held but only at

the .05 level of significance.

The test, Understanding of Children,

showed males with a higher pretest mean score than females.

The post

test mean scores on this test were significant at the .OS level as the
male mean scores dropped and female mean scores rose.

The

test~

Child

Table 4
Analysis of Variance Summary for Parenthood Questionnaire
and Scale of Opinions Toward Parenting:
Pretest, Post Test, and Change Results by Sex
Pretest
Tests of Parenthood
Questionnaire

Nl

Mean

Post Test
F
Value

Nl

Change
F

Mean ·

Value

Nl

F

Mean

Value

:

Feelings About Parenthood
Male
Female

213

38.6605
40.9280

Feelings About Myself
Male
Female

206

40.8081
40,6120

Understanding of Children
Male
Female

214

44.1351
43.8767

Child Care Skills
Male
Female

214

48.7382
53,9769

17. 58c 213

39.1060
40.9287

3.99a 208

0. 6551
-0.0415

0.51

0.05

209

39.9947
40.7393

0.57

197

-0.8117
0.3064

1 .33

0.19

214

43.6824
45.0659

6.09a 209

-0.3563
1 . 2691

6.2la

15. 89c 212

50.5796
56.2436

18.69c 207

2.1214
2.2512

0.01

.....

01

00

Table 4 cont.
· Pretest
Tests of Parenthood
Questionnaire
Family Life Situations
Male
Female

Post Test
F
Value

Nl

Mean

220

17.0303
20 .6753

Nl

t4ean

13.28c 220

Change
Mean

F
Value

14.39c 220

2.0606
2.6753

0.30

209

1.6428
2.1336

0.15

F
Value

19.0909
23.3506

Nl

I

Scale of Opinions
Toward Parenting
Male
Female
~- ~ ~

217
--

~ ----

-~

~-

-

---

-- -----

.0.00

37.7748
37.7060
-~ - -

- --

~

-

l __ __

- ~ --

- - -- -

213
~

39.1436
39.4968
L.___ ___

0.16

__ _ _ _

N1 Number fluctuates because different numbers of subjects took the pretest and not the post test
while others took the post test and not the pretest. Test numbers differ according to how
completely various sections of the questionnaire were answered.
a Significant at the .05 level.
b .Significant at the .01 level.
c Significant at the .001 level.
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Care Skills, showed significance at the .001 level for both pretest
and post test with females scor_ing considerably higher.
There were significant differences at the .001 level between male
and female subjects in the test, Family Life Situations, at both pretest and post test.

Although mean scores increased at the time of post

test for both groups, the female scores remained considerably higher.
Results of this analysis indicate that males as a whole have less
knowledge of children, less positive attitude, and less confidence
in their perceived child care skills.

This result reinforces research

by Baenen (1979) which showed high school males to obtain the lowest
scores in a study of realistic perceptions of childhood.
Effect of Treatment ·on Sex.

Table 5 describes the effect of

parenthood education on males and females within the experimental and
control groups.

This analysis was conducted primarily for determining

if parenthood education had caused change to occur for males or females.
The mean scores of males experiencing treatment rose between pretest and post test for the tests, Child Care Skills, Family Life
Situations, and Scale of Opinions Towards Parenting.

The mean scores

of males experiencing treatment dropped between pretest and post test
in the tests, Feelings About Parenthood, Feelings About
Understanding of Children .

t~yself,

and

In none of these tests was the mean change

significant.
Mean scores of females in the experimental group rose from pretest
to post test in all of the six tests.

The mean change for the test

Child Care Skills, was sign ificant at the .05 level for females
receiving treatment or pa renthood education.

Table 5
Analysis of Variance Summary for Parenthood Questionnaire
and Scale of Opinions Toward Parentin9:
Pretest, Post Test, and Change Results by Treatment and Sex

Tests of Parenthood
Questionnaire

Nl

Pretest
Male
Female
Means
Means

Nl

Post ·Test
Male
Female
Means · Means

Nl

Change
Male
Female
Means
t~eans

;

Feelings About Parenthood
Experimental
Control

213

Feelings About Myself
Experimenta 1
Control

206

Understanding of Children
Experimental
Control

214

Child Care Skills
Experimenta 1
Control

214

213
38.6666 41.0235
39.6388 40.6461

208
39.3846 41.2325
39.3333 40.1230

209
41.0714 40.5375
40.3243 40.5081

39.8148 41 .54lla
39.8857 39.7096

215
44.5357 44.1647
43.0555 43.3538

197
-1.3333 1 2307
-0.3235 -0.6034
0

209
43.7500 44.9425
43.4722 45.0312

212
48.6428 54.4705
48.8648 54.2343

0.8076 0.2409
0.2285 -0.7031

-

50.9642 57.4352
48.1388 55.1587

-0.7857
0.7058

0.9285
1.6825

2.3214
0. 1142

2.9756a
0.8225

207

0)
__,

Table 5 cont.

Tests of Parenthood
Questionnaire
Family Life Situations
Experimenta 1
Control

Nl

Pretest
Male
Female
Means
Means

220

N1
220

19.4000 22.5454
16 .0000 20.2424

..

·post Test
Female
Male
Means
Means

Change
Male
Female
Means
Means

Nl
220

22.4000 26.3030
18.2105 22.0606

3.0000
2.2105

3.7575
1. 8181

1 . 5185
1.1142

2.7738
1.1904

;

Scale of Opinions
Toward Parenting
Experimental
Contra 1

217

38 .1851 37.5909
36.8888 37.7727

213

209
39.3214 39.7764
38.0810 39.0000
--

---

--~--

N1 Number fluctuates because different numbers of subjects took the pretest and not the post test
while others took the post test and not the pretest. Test numbers differ according to how
completely various sections of the questionnaire were answered.
a Significant at the .05 level.
b Significant at the .01 level.
c Significant at the .001 level.

0)

N
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The hypothesis was rejected on the basis of the significant positive change experienced by females receiving parenthood education in the
test, Child Care Skills, as well as the significant difference in post
test scores in the test, Feelings About Myself.

There was no significant

change on the part of males receiving parenthood education in any of the
six tests.
Summary
The purpose of this evaluative study was to determine the effects
of parenthood education on teenagers' parenting attitudes, knowledge,
and perceived child care skills.

The description of subjects revealed

that although subjects were not selected randomly, they did appear to
be rather typical when compared to state and national statistics.
Pretest mean scores were generally high for both experimental and
control groups reducing the possibility of advancement or gain by
subjects.

The resulting improvement in control group post test scores

might be partially explained by the prevalence of parenting education
by the media and in the community.
Analysis of data showed differences in experimental and control
group mean post test scores with scores increasing in experimental
groups.

Parenthood education was shown to have significant effect on

students' perceived child care skills.

Length of a parenting course

was not shown to have a significant effect on student learning.
Differences in sex showed the majority of male post test scores
to be significantly lower than female post test scores.

The effect of

parenthood education was significant in changing females' perception
of their child care skills .
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Chapter 5
SUMMARY, IMPLICATIONS,

RECO~~MENDATIONS

The purpose of the study was to determine if parenthood education
would make a difference in teenagers' attitudes, knowledge, and perceived skills in parenting and care of children.

The subjects were

236 senior high students enrolled in seven high schools in South Dakota.
The research was conducted during the fall semester of the 1980-1981
school year.
Subjects were selected according to three groups:

the first expe-

rimental group received a full semester of parenting education, the second experimental group had a partial semester of parenting education
(nine weeks or less), and a control group had no parenting education.
Participants were pretested at the beginning of the semester and ·post
tested at the close of the semester using a 172-item questionnaire.
Though group mean scores were higher at the post test level for
the majority of the tests, they were not significantly different from
the control group scores nor was there a significant change in parenting
attitudes or knowledge.

The one test that showed significant improve-

ment in the post test score and significance in the amount of change
experienced by experimental groups was that of perceived child care
skills.
Students appeared to feel more confident in dealing with children
at the completion of a parenthood education course, but levels of
knowledge and attitudes remained the same.

Emphasis should be placed

on the fact that pretest scores compared favorably with ideal scores
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for the questionnaire and the majority of responses were above average.
Increased length of the course was not shown to make a significant
difference.

Subjects in Child Development/Family Relations classes

receiving only a nine-week unit in parenting did as well, and in some
cases, better than subjects enrolled in semester parenting courses.
The higher proportion of males in the semester parenting experimental
group plus the relative newness of semester parenting education are
offered as possible explanations of this result.
Males in the sample were shown to have significantly lower group
mean scores in three tests dealing with attitudes, knowledge, and perceived child care skills.

This finding is not totally surprising since

females typically help out with younger brothers and sisters and hold
part-time jobs as babysitters more than males.

These findings could

assist in promoting parenthood education for males.
Differences after parenthood education were found to be significant in females only.

There was no significant change on the part of

males in the experimental group.

The change that did occur for males

undergoing treatment was negative in some tests.

This finding might be

viewed with the realization that for many males, this may have been
their first exposure to parenting and the world of children.

Negative

scores may have been indicative of their awareness of how much they
realized there was to learn about parenting and children.
As mentioned above, females are often indoctrinated from birth with
parenting concepts.

Often females are taught shorter units on child

care in eighth and ninth grade home economics classes.
in many cases through repetition.

Learning occurs

If there is to be only one
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· opportunity for males to have parenthood education on the secondary
level, it seems imperative that the course be taught for ultimate or
mastery learning.
The fact that half of every parenting team is a male may serve as
additional rationale to promote parenthood education equally to both
sexes.

-

A recommendation to include males in parenthood education

should note Bridge's (1980) finding that attitudes of males are not
necessarily favorable to such a course.

If the parenthood education

course is not required, efforts to induce males into the course could
be exhaustive.
Some limitations of the study have been expressed.

One factor

influencing this study was its organization as a part of a three-state
project to evaluate the effect of parenting teacher training on teenagers in the public schools.

Specific programs were being viewed and

thus the sample was not randomly selected.

The description of subjects

did show the subjects to be typical when compared to national and state
statistics.
The selection of instrument and organization of research was also
predetermined by being a part of a three-state project.

Recommenda-

tions might include increased research and time being devoted to the
development of a parenting questionnaire that has less obvious correct
choices and more room for advancement or achievement oy respondents.
A measurement to indicate if the complexity or structure of students'
thinking has changed might be more useful than one that simply measures
rote knowledge.
Another limitation of this study was failure of the researcher to
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be able to administer questionnaires personally.

Being able to

administer instruments may have resulted in less missing data and
more equal numbers of pretests and post tests.
Other questions to consider as posed by Gritzmacher (1981) are
the strength of the treatment, the content of information taught, and
whether teenagers are receiving parenting education from other sources.
This research has pointed to the need to further clarify the value of
parenthood education for teenagers and the resulting value to society.
Evidence has also been provided to suggest the development of parenthood education programs to equally include both sexes.
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APPENDIX A
Administration and Selection of Sample
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EDUCATION FOR PARENTHOOD EVALUATION 1980-81
Teacher Direction Sheet

Administration of The Parenthoad ·Questionnaire will require one
class period (35-45 minutes). The instrument should be administered
during the second or third full week of school (once classes have
stabilized).
The day prior to administering the instrument you should review the
directions below. In addition, you should take a class list and number
each student from 01 through 15 (assuming 15 students in class).
Similar numbers in red pen should be placed in the upper right hand
corner of page 1 of the instruments. When passing out the instruments
make sure each student receives the instrument having his or her code
number (this is important). Once pre and post test results are entered
on our computer the class lists will be destroyed and we will retain no
record of individual students' names. All results will be reported in
the aggregate.

Directions for Teachers:
Plan to spend one class session having students complete the questionnaire.

Before distributing the questionnaires, print the name of

each student in your class in pencil on the top right hand corner of
page 1.

When you are ready to begin, introduce the questionnaire by

saying, "Our class has ·been selected to ·help ·evaluate some new materials
on parenting.

We're going to be ·completing a questionnaire for a group

of people who are developing courses on parenting.

You'll need a pencil

to do the questionnaire."
At this point, distribute the questionnaires and ask students to
read the INSTRUCTIONS.

When they have finished, say, "You '11 have the

rest of the class period to work on this.

Try to answer all the ques-

tions you can, and don't spend too long on any one question.

Raise your
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hand if you have a question ·and I'll ·come over to your desk.

OK, go

ahead and beg i n working."
NOTE:

In order to make sure that all classes are given the same

instructions, it is important that you read the instructions exactly as
they appear above.
What to do about questions:
- If a student has a question about vocabulary on any item, you may
paraphrase as l ong as the word in question is nontechnical and would not
be specifically taught in -a course on parenting.

For example, you can

explain the word .. deliberately, .. but not the word 0Vulation_.'
11

- If a student says s/he does not understand a question, encourage
him/her to answer it the best that s/he can.
Other ·considerations:
- If a student refuses to complete the questionnaire, do not insist.
Instead, have the student read or do other work until everyone is
finished.
- Students should not talk to each other while they are working on
the questionnaire.
- It is important that you respect students' privacy and do not
examine their questionnaires.

We'll provide each teacher with informa-

tion on the group's responses, but it is important that students feel
confident that their teachers are not using the questionnaire as a test
or to find out about their private lives.
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Questions about the experimental group:
1.

The class is engaged in (check one)
a.
b.
c.
d.

2.

a full semester parenting course
a family life course with a parenting unit
a child deve~opment course with a parenting unit
other (explaln) ·
· ·· · ··

----------------------------

The class meets (number)
hours per week.

-------

------ times

per week for a total of

3.

The class is
or is not
(check one) involved in a practicum/experiential learning/work experience with young people as a
regular part of this class. If yes, how many
hours per week?

4.

The class has (number~
students including ·
males,
females, and
minorities (blacks, h1span1cs,
":'TNa-t~ir-v-e--r-Aineri cans, ori e-n.,.-ta_l_s_)___

Questions about the control group:
1.

The group is from my ·
school or a neighboring
school (check one). - - - - -----

2.

The group has (number)
students including
minorities
males,
females, and ·
hispanics, Native Americans, orientals).

T"(6~"""'1.-a-c~k-s-,--

Please complete and return this form with class list and pretest
instruments to the state coordinator in the envelope provided.
Thank you.
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COVER SHEET FOR STUDENTS

August, 1980

Dear Student:
You have been selected to help evaluate some new materials on
parenting.

We are interested in your opinions about children and

parenthood and yQur answers will help us improve courses for high
school students.

You will not be graded in any way on the question-

naire that you are about to complete.

Your answers will be combined

with those of all other students who are completing the questionnaire,
so that no one will learn of your

in~ividual

answers.

the questions as completely and honestly as you can.

Please answer
Thanks very

much for your help with this evaluation.
Sincerely,

Dennen Reilley
Project Director
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August 1980

Dear Administrator:
I am writing to request your cooperation in a tri-state evaluation
of EDUCATION FOR PARENTHOOD programs.
The study is being conducted jointly by Education Development Center
(a publicly supported non-profit organization engaged in curriculum
research and development), North Dakota State University 9 and South
Dakota State University under a grant from The Bush Foundation. The
results will be significant both nationally and locally as educators
are asked to respond to the questions: "what is the value of EDUCATION
FOR PARENTHOOD? what knowledge and skills do students learn? and, what
attitudes do students develop?"
The purpose of this letter is first, to ask that you permit your
school and selected students to participate in this study; second 9 to
assure you that confidentiality will be respected; third, to inform you
that the results of the study will be shared with you; and finally, to
say thank you.
The design of the study is a traditional pre/post test utilizing
both experimenta 1 and contra 1 groups. The instrument to be used .i s The
Parenthood Questionnaire developed by Behavior Associates under contract
to the u.s. Off1ce of Child Development (now the Administration for
Children, Youth and Families/H.H.S.). The questionnaire has validity
and reliability in excess of .80. We would like to involve selected
students from your school in the study which will involve two class
periods for instrument administration during the first semester of the
current school year. No data on individual students will be requested
or retained, and all results of the evaluation will be reported in the
aggregate. I anticipate that preliminary results will be available in
late spring 1981 and that a final report will be submitted to The Bush
Foundation during fall 1981. You will, of course 9 receive copies of
a 11 reports.
Thank you in advance for the consideration I know you will give this
request. I am sure that like us, you and your Board of Education will
appreciate having research data to support your responses to questions
beyond the shared feeling we all have that EDUCATION FOR PARENTHOOD is a
positive experience for students. We look forward to collaborating with
you to gather that data.
For your information9 a total of 750 secondary level students from
eighteen sites in the states of Minnesota, North and South Dakota will
be involved in the study. We are pleased that your school and students
are included. If you have any questions, please feel free to contact
me.
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Sincerely,

Dennen Reilley
Project Director
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EDUCATION FOR PARENTHOOD EVALUATION 1980-81
Suggestions for the Selection of Control Groups
Frequently evaluations are perceived as mysterious or complex
undertaking - they are not. The purpose of this paper is to demystify
the current study in Minnesota, North and South Dakota.
This study is employing a traditional pre/post test design 1nvolving
experimental and control groups. The purpose of the pre/post test is to
measure student learning over time, and the purpose of the control group
is to make sure that learning was a result of class participation, not
normal maturation. The results of this study, which will involve 750
plus students in the tri-state area, will have national as well as local
significance.
When selecting control groups the ideal would be to identify two
groups of students that are similar in all characteristics. This is
never possible, and so we have to do thelDest we can. In the following
paragraphs I will list and prioritize those characteristics we would
like to match, and indicate two ways the control groups can be selected.
Your job is to do the best you can within very real constraints of time.
Criteria in priority order:
1.

Control group students have not taken a prior course in parenting,
family life , or child development.

2.

Control group has same number of students as experimental group
(within 10 percent).
.

3.

Control group and experimental group are similar academically
(approximately the same grade range).

4.

Control group and experimental group are in the same year of school
(not separated by more than one year}.

5.

Control group and experimental group are matched by sex and minority
representation (within 20 percent).

Your goal should be to match these criteria as closely as can reasonably
be done. Don't worry if you are unable to match them all.
You may select the control group by finding another class in 1our
own school which is similar to your class {this may be the easiest).
Your administrators and guidance counselors may be willing to assist in
the selection of the control group.
If your school is small (less than 500+ students) it is preferable
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to select the control group from a neighboring school or district to
prevent what is called Spill over (the control group learning from
the experi mental group during the semester and thus negating some post
test differences).
11

11

If neither of these alternatives is feasible, you may select
students to match and bring them together for purposes of pre- and post
test administration only. You should do whatever makes the most sense
in your school.
I trust in my effort to simplify I have not oversimplified or
further confused the issues. Problems regarding selection and administration of i nstruments to the control group should be referred to your
State Evaluation Coordinator.
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APPENDIX B
Instruments
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The Parenthood Questionnaire 1
Copyright by
Behavior Associates
Tucson, Arizona
Not to be reprinted
Please Describe Yourself
Age _ _ __
Are you:

Are you:

Male

1.

(

2.
3.
4.
5.
6.

(
(
(
(
(

1.

(

2.
3.
4.
5.

(
(
(
(

6.

(

Female

----

----

) Married
) Divorced
) Separated
) Widowed
) Never been married
) Cohabit (Living together)

American Indian
Black
Caucasian (White)
Hispanic (Mexican-American)
Oriental
) Other:
)

)
)
)
)

Are you now in school?

1•

(_

Yes

)

2.

(

)

No

Please give the last grade you completed or the grade you are in now.
(Circle One)
6

7

8

9

10

11

12

Vocational Schoool

G.E.D. Program

College 1 2 3 4

My Opinions ·About Marriage And Having Children
Do you plan to marry some day?

1.

(_

)

Yes

3.

(

)

Already Married

2.

(

)

No

)

No

If YES, at what age?
Do you have any children?

1•

(

Yes

2.

If YES, how many children do you have?
If you already have children, do you plan on more?
1 . ( ) Yes ·
2.. (. ) No
If YES, how many?

(
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If you have no children, do you plan on having children some day?
1 . ( ) Yes
2. ( ) No
If YES, how many?
Do you believe it is necessary to marry in order to live a happy life?
1. ( ) Yes
2. ( ) No
Do you believe that having children is essential to a happy life?

1.

(

)

Yes

2.

(

) No

The ideal age for a person to get married is:
1 . ( ) 13-16
2. ( ) 17-20
3. ( ) 21-25
4. ( ) 26-30
5. ( ) Over 30
The ideal age to have a first child is:
1. ( ) 13-16
2.
3.
4.

(
(
(

5.

(

)
)
)

17-20

21-25
26-30
) Over 30

Once married, a couple should have a child:
1 • ( ) Within one year.
2. ( ) Within two years.
3. (. ) Within three years.
4. ( ) Within four years.
5. ( ) Wait five or more years.
6. ( ) Not have a child at all.
,

1Nurnbering of test items is consistent with original questionnaire and
shown in parentheses following each item.
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My Feelings About Parenthood
Please read the following statements about parenthood and decide to what
extent you agree or disagree with each one. Place a check in the column
which best describes your own opinion.
Strongly
Disagree
1

Strongly
Agree
2

3

4

A teenager can usually be a very
good parent. ( 41)
Having children greatly changes
a person's life style.(42)
·-

The job of being a parent is an
extremely difficult one.(43}
Parents need education or training
to help them be better parents.t44)_____
The family has a stronger influence on a child's development
than does any other single
factor. ( 45)
A single parent can usually do
as good a job of bringing UP.
a child as two parents can.(46)
If at all possible, children
under two years of age should
be cared for in their own
homes by their own parents. (47)
Fathers and mothers should share
equally in the responsibility
of raising their children.{48)
The financial responsibilities
of parenthood should be considered carefullt before
having children.t49}
One of the most important roles
a parent plays in a child's
life is that of being the
child's first teacher.(SO)

-- -- --

----- - --.-

--

5
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My Feelings About Myself
Please read the following statements and decide to what extent you
agree or disagree with each. Place a check in the appropriate column.
Strongly
Disafree
I am a self-confident person.(51)
When an emergency comes up, I
can handle it.(52)
I can make decisions without

di ffi cul ty . (53)

I think I will be (am) a good

parent.(54)

Most children seem to like me.(55)
I find it easy to make friends.(56)
I can handle stress well.(57)
I have a hopeful outlook on
1 i fe . (58)

I can handle anger well.(59)
I trust other people.(60)
I find it easy to express
affection.(61)

Strongly
Agree
2

3

4

5
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My Understanding Of Children
Here are some statements about infants and children. Please check in
the appropriate column your response to each statement.
I

Agree
Children may learn to be aggressive from
watching T.V.(67)
Physical punishment is necessary in order
to get children to behave.(68)
The normal two year old tends to be
stubborn and negative.(69)
Parents should worry if their one year
old child doesn't like to play with
other children.(70)
Young children should show respect to
their parents by the time they are
two years old.(71)
Infants must be touched and held in
order to develop normally.(72)
Young children should be allowed to
express their anger to adults.(73)
Babies and very young children should be
able to show consideration of their
parents' feelings.(74)
If newborn babies are fed whenever they
want to be fed, it will spoil them.(75)
Children should be toilet trained by
the age of 15 to 18 months.(76)
Small babies often deliberately try to
make their parents angry.(_77)
The most important period for the development of intelligence is the first three
or four years of life.(78}
It is not important to talk to babies
until they start talking themselves.(79)

I Do Not
Agree

I Don't
Know
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My Understanding Of Children (cont.)
I

Agree
Children should be punished whenever
they do something wrong.(80)
Children should participate in family
decision making.(l6)
Children should share in the work and
responsibilities around the home.(l7)
Most child abusin9 parents do not love
their children.(l8)
Parents who abuse their children
cannot be helped.(l9)
Emotional abuse of children can be just
as harmful as physical abuse.(20)
If a newborn infant i s healthy, he or
she does not need a medical checkup
until about three months of age.{2ll
Dental care is not needed for children
until all the permanent teeth have
come in.(22)
Vomiting after a fall is a danger sign ·
and the child should be taken to a
doctor.(23)
Babies should be strongly encouraged to
eat as much as possible because a fat
baby is usually healthier than a thin
one. (24)
It is not necessary for babies to have
immunizations (shots) against disease,
because most major diseases are no
longer a problem in our country.(25)

I Do Not
Agree

I Don't
Know
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My Child Care Skills
Right now, how capable do you feel you are in the following:
Not Capable
At All
1

Giving a baby a bath.(26)
Planning interesting games
and activities for children.(27)
Handling the situation when
a child has a temper tantrum.(28)

--

Teaching children those things
they are able to learn.(29J
Doing the right things when
a child becomes ill or is
injured. (30)
Selecting the right kinds of
food to feed babies and
children.(31)
Toilet training children.(32)
Handling the situation when a
child says, "I hate you. u(33)
Handling the situation when a
child is afraid of something. (34)
Protecting children from
danger. (35)
Getting children to behave
appropriately. (36)
Encouraging children's
language development.(37)
Expressing love and affection
to children. (38)
Handling the situation when
children fight. (39)
.

--

Extremely
Capable
2

3

4

5
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Family Life Situations
Maria and Carlos are the parents of a new baby. Maria and Carlos are
talking with the baby's grandparents about how to take care of a newborn baby. Each person has a different idea about what is MOST IMPORTANT
IN CARING FOR A NEWBORN BABY. What do you think?
GRANDMOTHER believes that a newborn baby should be taught as soon as
possible that he must wait for food.
MARIA believes that a newborn baby needs lots of interesting things to
look at and listen to.
CARLOS believes that a newborn baby must learn right away to recognize
the mother.
GRANDFATHER believes that a newborn baby needs to be fed whenever he is
hungry and held and cuddled while he's being fed.
Who do you agree with the most?(52)
(_

)1 Grandmother

(

)2 Maria

(

)3 Carlos

(

)4 Grandfather

Maria, Carlos and the grandparents also have different ideas about
TALKING TO A NEWBORN INFANT WHILE HE EATS.
GRANDMOTHER says, "Don ' t talk to the baby while you feed him because it
will disturb his eating. "
MARIA says, "It is good to talk in a soft voice while you feed the baby
because it will help him learn to associate the human voice with good
things."
CARLOS says, "Don ' t bother to talk to babies because they can't understand what you say."
GRANDFATHER says, "Don ' t talk to the baby while he eats because he will
always want attention from adults when he eats."
Who do you agree with the most?(53)
(

)1 Grandmother

(

)2 Maria

(

)3 Carlos

(

)4 Grandfather

Jeanette is the mother of a 12 month old baby. She has a talk with some
of her friends about the BABY'S CRAWLING AND GETTING INTO THINGS. ·Each
of the friends has different advice for her.
JOAN says, "Don't take any chances, keep your child in a playpen at this
stage."
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RUTH says, "Let her crawl around, but tell her 'No, no• every time she
starts to touch something dangerous or valuable."
MARY says, "Let her crawl around, but stay with her all the time."
PAULA says, Let her crawl a round, but put a 11 of the dangerous and
breakable things out of her reach ...
11

Who do you agree with the most?(54)
(

)1 Joan

(

)2 Ruth

(

)3 Mary

)4 Paula

Jeanette is discussing her 12 month old baby with her friends.
concerned about the BABY WANTING SO MUCH ATTENTION.

She is

-

JOAN says, "When my baby wants my attention, I try to give it to him so
that he feels that he has some influence on what happens to him ...
RUTH says, "Don•t give him attention whenever he wants it.
to think he.'s too important ...

He will begin

MARY says, "A parent should stop whatever she is doing, no matter how
important, to give the baby attention any time he wants it ...
PAULA says, "The parent should always decide when to give the baby attention. Otherwise the baby will begin to think he's the boss."
Who do you agree with the most?(55)
(

)1 Joan

(

)2 Ruth

(

)3 Mary

)4 Paul a

Tim is 18 months old. He•s the baby in a large family. His older .
sister tells him to get in his high chair for dinner. HE SAYS "NO" AND
RUNS AWAY. The other brothers and sisters in the family suggest what to
do about his behavior .
JOHNNIE (11 years old) says,
he does that."

11

I give him a soft spank on the bottom when

HENRY (16 years old) says, "I just pick him up and put him in his high
chair."
JENNIE (18 years old) says, "I give him a little talk about how important it is for him to obey ...
BILLY (14 years old) says, I tell him he•s a bad boy and then ask him
again to come. get in his high chair ...
11
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Who do you agree with the most?(56)
(

)1 Johnnie

(

)2 Henry

)3 Jennie

(

)4 Billy

Two year old Mary is having at least one temper tantrum every day.
Mary•s parents and grandparents are talking about THE BEST WAY TO STOP
THESE TANTRUMS.
MOTHER says,

11

Maybe we should spank her every time she has a tantrum ...

FATHER says, 1 think we should check to make sure she is not going to
hurt herself and then ignore her tantrums ...
11

GRANDMOTHER says, I think if you would scold her and tell her she's a
bad girl it would help ... _
11

GRANDFATHER says, I would pick her up, cuddle her and hold her close
until she calms down ...
11

Who do you agree with the most?(57}
(

) 1 Mother

(

) 2 Father

(

) 3 Grandmother

(

) 4 Grandfather

Johnny, who is 2 l/2 years old is becoming more and more demanding.
When mother won•t give in THE CHILD SCREAMS, I HATE YOU.
Mother
wonders what to do.
11

11

GRANDMOTHER says, He has no business talking to you that way.
should send him to his room ...
11

MOTHER says,

11

You

I'm probably doing something wrong and he really hates me ...

AUNT MATILDA says, Let •s not make a big scene. It •s colt1Tion for
children of his age to say this. Just ignore him ...
11

UNCLE HENRY says, The 1ittl e darling doesn •t know any better.
tell him he doesn•t mean it, that he really loves you ...
11

Just

Who do you agree with the most?(58)
(

) 1 Grandmother

(

) 2 f-1other

(

) 3 Aunt Matilda

(

)4 Uncle Henry

Fernando is 5 years old. He is having dinner with his family and
refuses to eat. Everyone starts talking about the problem of GETTING
FERNANDO TO EAT.
UNCLE DAVID says, 1 think he should have to stay in his high chair
until he eats everything on his plate ...
11
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AUNT SOFIA says, "Forget it for now.
don•t feed him in between meals ...
MOTHER says,
eating ...

11

He•11 eat at the next meal if you

Let•s tell him he can have some candy when he finishes

FATHER says, 11 He needs his food.
mouth. He'll have to eat ...

Take a spoon and put the food in his

Who do you agree with the most? (59)
)1 Uncle David

(

)2 Aunt Sofia

(

)3 Mother

(

)4 Father

Gloria•s and Pete's little boy, Frank~ is 17 months old and they are
trying to TOILET TRAIN him. All their friends are giving them advice.
MARY says, 11 You have waited too long.
training when he was a year old ...
JAMES says,

11

You should have started toilet

Spank him every time he wets his pants.

He'll soon leam."

JACK says, Explain to him how important it is to stop wetting his pants
and that people will laugh at him if he doesn't stop ...
11

PATRICIA says, Seventeen months is usually too early to toilet t'rain.
Wait until he shows signs of being ready, such as staying dry for
several hours at a time ...
11

Who do you agree with the most? (60)
(_

)1 Mary

)2 James

(

)3 Jack

(

)4 Patricia
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SCALE OF OPINIONS TOWARD PARENTING
Directions:

Below are a series of statements. Please check the
response which best reflects your level of agreement or
disagreement with each statement. The numbers represent
the following responses:
Strongly Agree
Agree
Undecided
Disagree
Strongly Disagree

1

2
3

4
5

Use the undecided for marking only those items for which you
are truly unable to make a decision for agreement or dis.;.
agreement. This survey is concerned only with the opinions
that you have -- there are no right or wrong answers.

It is a couple •s duty to their
families to have a child.(96)
Couples who do not have children cannot share in the
major interests of the i r
friends who are parents, and
are therefore left out of
most social circles.(97)
The best time to begin having
children is within the first
two years of marriage.(98)
A woman employed outside the home
full-time should not raise
chi 1dren . ( 99 )
Most married men lack selffulfillment until they have
a child. ( 100)
Couples shoul d postpone havi~g
a child until the husband 1s
firmly established in his
career. (1 01)

STRONGLY
AGREE

STRONGLY
DISAGREE

1

5
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SCALE OF OPINIONS TOWARD PARENTING (cont.)

A man employed outside the home
full-time should not raise
chi 1dre n . ( 102)
Couples who do not have children
are usual l y unable to do so.(l03)
Most married women lack selffulfillment until they have
a child.(104)
A couple isn ' t a family until
they have a child.(105)
Married couples who have mature
love for each other will be
eager to have a child.(l06)
Couples should postpone having
a child until the wife is
firmly established in her
career. (107)

STRONGLY
AGREE

STRONGLY
DISAGREE

1

5

97

BACKGROUND QUESTIONS
and your family.)

(This section asks background questions about you

With whom are you living?
1. ( ) Two parents or stepparents
2. ( ) Father only
3. ( ) Mother only
4. ( ) Other adults (whom?)
How many older sisters and brothers do you have?
How many younger sisters and brothers do you have?
When you are out of high school, which of the following best describes
what you will be doing?
1. ( ) I plan to get a job doing
2. ( ) I plan to go to college. - - - - - - - - - - - - 3. ( ) I plan to get married, but not to have a job.
4. ( ) I plan to go to vocational or technical school.
5. ( ) I plan to travel for awhile.
6. ( ) I am not sure what I will be doing.
7. ( ) Other (please describe)
Five years from now, I will probably be working as a
Father's occupation or job title:
Is your father currently working?

(

Yes

(

)

No

Yes

(

)

No

Mother's occupation or job title:
Is your mot her currently working?

(

THANK YOU

)
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APPENDIX C
Mean Scores for Pretest, Post Test, and
Change of Experimental and Control Groups

Table 6
Analysis of Variance Summary for Parenthood Questionnaire
and Scale of Opinions Toward Parenting:
Pretest, Post Test, and Change Results by Treatment and Sex
·pretest
Tests of Parenthood
Questionnaire

Nl

~1ean

· Change

Post Test
F
Value · .Nl

·

F

Value

Mean

Nl

Mean

F
Value

,

Feelings About Parenthood
Experimental
Control

213

40.4553
40.2871

0.42

213

40.8035
39.8415

0.56

208

0.3761
-0.3737

0.84

Feelings About Myself
Experimenta 1
Contra 1

206

40.'6759
40.4387

0.26

209

41.1250 1.03
39.7731 .

197

0.5714
-0.5000

0.22

Understanding of Children
Experimental
Control

214

44.2566
43.2475

4.99a

215

44.6521
44.4700

0.04

209

0.5000
1. 3470

3.84

214

53.0265
52.2673

0.00

212

55.8318
52.6060

4.8la

207

2.8090
0.5670

4.63a

Child Care Skills
Experimenta 1
Control

..

- --- - --

~ -

-~ - -

-

~-

-

-~ -

---

-

- - --

-

- - - - - - - - -- -

-- - -~

----~-

- -- - - -- -

\.0
\.0

Table 6 cont.
·post Test

Pretest
Tests of Parenthood
Ques ti anna ire
Family Life Situations
Experimental
Control

F

Change

Mean

Value

Nl

Mean

F
Value

23.3448
20.6538

4.35a

220

2.9655
1. 9615

0.34

209

2.4684
1.1632

0.82

F

Nl

Mean

Value

Nl

220

20.3793
18.6923

2.90

220

I

Scale of Opinions
Toward Parenting
Experimenta 1
Control
-

- -- -

217
-

-----

37.7304
37.4607
-

0.40
--

-------

213

39.6637
38.6600

1 . 71

--

N1 Number fluctuates because different numbers of subjects took the pretest and not the post test
while others took the post test and not the pretest. Test numbers differ according to how
completely various sections of the questionnaire were answered.
a Significant at the .05 level.
b Significant at the .01 level.
c Significant at the .001 level.

~

0
0

